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Article 2 
This Law applies to: 
a. All creations and related rights products of Indonesian citizens, residents, and legal entities; 
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CHAPTER XVII 

CRIMINAL PROVISIONS 
Article 112 
Any person who, without authorization, commits the acts referred to in Article 7 paragraph (3) 
and/or Article 52 for commercial use shall be subject to a maximum imprisonment of 2 (two) 
years and/or a maximum fine of IDR 300,000,000 (three hundred million rupiahs). 

 
Article 113 
(1) Any person who, without authorization, infringes economic rights as referred to in Article 

9 paragraph (1) letter i for commercial use shall be subject to a maximum imprisonment 

of 1 (one) year and/or a maximum fine of IDR 100,000,000 (one hundred million rupiahs). 

(2) Any person who, without authorization and/or without the permission of the creator or 

copyright holder, infringes the economic rights of the creator as referred to in Article 9 
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million rupiahs). 

(3) Any person who, without authorization and/or without the permission of the creator or 

copyright holder, infringes the economic rights of the creator as referred to in Article 9 

paragraph (1) letters a, b, e, and/or g for commercial use shall be subject to a maximum 

imprisonment of 4 (four) years and/or a maximum fine of IDR 1,000,000,000 (one billion 

rupiahs). 

Any person who fulfills the elements referred to in paragraph (3) and commits the act in the form 

of piracy shall be subject to a maximum imprisonment of 10 (ten) years and/or a maximum fine 
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CHAPTER 1 

The Contemporary Landscape of English 

Language Teaching 
 

Ince Rezky Naing 

Universitas Cenderawasih 

 

This chapter explores the contemporary landscape of English 

language teaching by examining global developments, shifting 

pedagogical paradigms, evolving roles of teachers and learners, 

curriculum transformation, and the growing influence of technology 

in educational contexts. 

 
1.1 English Language Teaching in a Globalized World 

 
The unprecedented spread of English across geographical, 

cultural, and institutional boundaries has profoundly reshaped the 

landscape of English Language Teaching (ELT). In the contemporary 

era of globalization, English functions not merely as a foreign language 

but increasingly as a global lingua franca, serving as a primary medium 

of communication among speakers from diverse linguistic 

backgrounds (Crystal, 2003; Jenkins & Panero, 2024). This global 

status has positioned English at the center of international education, 

professional mobility, digital communication, and academic exchange, 

thereby redefining the goals, practices, and expectations of English 

language instruction worldwide. 

Globalization has accelerated the demand for English 

proficiency in various domains, including higher education, 
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international trade, tourism, and digital media. As a result, English is 

no longer learned solely for interaction with native speakers but 

predominantly for communication in multilingual and multicultural 

contexts (Seidlhofer, 2013). This shift challenges traditional native-

speaker norms that historically dominated ELT and calls for 

pedagogical orientations that recognize diverse English varieties and 

communicative practices. Consequently, contemporary ELT 

emphasizes intelligibility, pragmatic competence, and intercultural 

communication rather than exclusive adherence to native-like 

accuracy (Kirkpatrick, 2010). 

In educational contexts, globalization has influenced curriculum 

design and learning outcomes in significant ways. Many national 

curricula have adopted competency-based and outcome-oriented 

frameworks that align language learning with global standards and 

real-world communicative needs. Frameworks such as the Common 

European Framework of Reference for Languages (CEFR) have gained 

international recognition, providing shared benchmarks for 

proficiency levels and assessment practices (Division, 2001). These 

developments reflect a broader trend toward standardization and 

comparability across educational systems while simultaneously 

raising questions about contextual relevance and local adaptation. 

The globalized ELT landscape has also transformed the roles of 

teachers and learners. Learners are increasingly expected to become 

autonomous, strategic, and reflective users of English who can 

navigate diverse communicative environments. Meanwhile, teachers 

are required to respond to heterogeneous classrooms characterized 

by varying linguistic backgrounds, learning goals, and exposure to 

English outside formal instruction. This complexity necessitates 
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pedagogical flexibility and a deep understanding of sociocultural 

factors influencing language use and learning (Block, 2010) 

Furthermore, the expansion of digital technologies has 

intensified the global reach of English. Online platforms, social media, 

and open educational resources have increased learners’ exposure to 

authentic English use beyond the classroom. These developments 

reinforce the idea that English learning is no longer confined to formal 

educational settings but occurs across multiple spaces and modalities. 

As a result, ELT in a globalized world must account for informal 

learning practices and digitally mediated communication, which 

further blur the boundaries between local and global language use 

(Warschauer & Kern, 2000) 

Overall, English Language Teaching in a globalized world is 

characterized by dynamic interactions between global demands and 

local realities. While globalization promotes the widespread use of 

English as a shared communicative resource, it also requires 

educators to critically examine whose English is taught, for what 

purposes, and in which contexts. Understanding these global 

dimensions is essential for situating contemporary ELT practices and 

for preparing learners to participate effectively in an interconnected 

world. 

 
1.2 Changing Profiles of Learners and Teachers 

The current landscape of English Language Teaching (ELT) 

reflects substantial transformations in the profiles of both learners 

and teachers, shaped by sociocultural, technological, and pedagogical 

developments in the 21st century. Learners today are markedly 

different from those of previous generations, not only in terms of 
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access to information and digital resources but also in their 

expectations of language learning. Contemporary learners often 

prioritize communicative competence, critical thinking, and 

autonomy, reflecting broader educational goals associated with global 

citizenship and lifelong learning (Motteram & Dawson, 2014) 

In parallel, teachers are adapting to complex classroom 

environments characterized by heterogeneous learner backgrounds, 

diverse proficiency levels, and varied learning goals. The traditional 

model of the teacher as the primary source of knowledge has given 

way to more dynamic roles in which teachers act as facilitators, 

designers of learning experiences, and mentors of autonomous 

learners(Melvina et al., 2025). This shift underscores the necessity for 

English teachers to possess not only linguistic and pedagogical 

competencies but also skills in technology adoption, collaborative 

instruction, and reflective practice. 

Research into teacher perceptions of 21st-century pedagogical 

competencies highlights that effective language educators must 

integrate innovative methodologies aligned with the 4C skills—

communication, creativity, collaboration, and critical thinking—into 

classroom instruction. Such integration is seen as vital for equipping 

learners with the complex skillset required in modern contexts (Bedir, 

2019). However, studies also reveal disparities in how teachers 

conceptualize and implement these competencies, often linked to 

varying levels of professional development and institutional support.  

Significantly, the pervasive influence of technology has 

reshaped both learner profiles and teacher roles. Digital tools, online 

platforms, and multimodal resources expand opportunities for 

authentic communication and self-regulated learning, positioning 
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learners as active agents in their own language development. 

Teachers, in turn, are increasingly expected to function as curators of 

digital content, designers of technology-enhanced tasks, and ethical 

mediators of digital literacy (Almegren et al., 2025a). This evolution 

demands ongoing professional learning and adaptability, as roles once 

associated primarily with content delivery now encompass broader 

responsibilities related to digital pedagogy and learner engagement. 

Another notable trend concerns identity formation among 

language teachers. Contemporary research suggests that teachers 

continuously reconstruct their professional identities in response to 

contextual demands, such as those imposed by global crises like the 

COVID-19 pandemic and the rapid adoption of online instructional 

practices (Zhang & Hwang, 2023). Teachers negotiate tensions 

between traditional practices and emerging educational paradigms, 

reinforcing the importance of reflective and contextually responsive 

approaches to professional growth.  

In summary, the changing profiles of learners and teachers in 

ELT reflect the broader educational evolution of the 21st century. 

Learners are increasingly autonomous, digitally literate, and 

communicatively oriented, while teachers are required to adopt 

multifaceted roles encompassing facilitation, technology integration, 

and continuous professional development. Understanding these 

evolving profiles is crucial for designing responsive pedagogies and 

fostering effective language learning environments in an 

interconnected, rapidly changing world. 
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1.3 Curriculum Shifts and Educational Policy Influences 

Curriculum development in English Language Teaching (ELT) 

has undergone significant transformation in response to evolving 

educational policies, global benchmarks, and shifting societal 

demands. In contemporary education systems, language curricula are 

increasingly shaped by outcome-based and competency-oriented 

approaches that prioritize demonstrable skills and real-world 

applicability over the mere accumulation of linguistic knowledge. This 

shift reflects broader global trends in education policy that emphasize 

learner performance, employability, and lifelong learning (Curran, 

2014) 

One of the most influential developments in curriculum reform 

is the widespread adoption of competency-based education (CBE). 

Within ELT, this approach foregrounds learners’ ability to use English 

meaningfully across academic, professional, and social contexts. 

Rather than focusing exclusively on grammatical mastery, 

contemporary curricula integrate communicative competence, 

intercultural awareness, and critical language use as core learning 

outcomes (Richards et al., 2023). Such orientations align English 

instruction more closely with the communicative demands of a 

globalized world, where English functions as a flexible resource rather 

than a fixed system of rules. 

International policy frameworks have played a central role in 

shaping these curricular shifts. The Common European Framework of 

Reference for Languages (CEFR), particularly its updated Companion 

Volume, has become a widely referenced guide for curriculum design, 

assessment, and alignment across educational levels. By providing 

clear proficiency descriptors and emphasizing mediation, plurilingual 
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competence, and communicative strategies, the CEFR reflects 

contemporary views of language use as dynamic and socially situated. 

Its influence extends far beyond Europe, informing curriculum 

reforms in diverse EFL contexts worldwide. 

In addition to international frameworks, global policy agendas 

such as the OECD’s Education 2030 project have reinforced the 

integration of 21st-century skills into language curricula. These 

policies advocate for curricula that develop learners’ capacity for 

critical thinking, collaboration, creativity, and communication—skills 

that are increasingly viewed as inseparable from language education. 

Consequently, ELT curricula are expected to support not only 

linguistic development but also broader educational goals related to 

citizenship, sustainability, and digital participation. 

However, curriculum shifts are not solely driven by global 

influences; they are also mediated by national education policies and 

local institutional contexts. Governments and educational authorities 

often adapt international models to align with local priorities, 

sociocultural values, and systemic constraints. This process of 

localization highlights the tension between global standardization and 

contextual relevance in ELT curriculum design (Wedell & Malderez, 

2013). Teachers, therefore, play a critical role as curriculum 

interpreters who translate policy intentions into classroom practices, 

balancing prescribed outcomes with learners’ actual needs. 

Recent research further suggests that effective curriculum 

implementation depends on policy coherence and teacher 

preparedness. Curriculum reforms that emphasize innovation and 

competency development require sustained professional support, 

clear assessment guidelines, and institutional commitment (Priestley 
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et al., 2021).Without such support, curricular changes risk remaining 

symbolic rather than transformative. In ELT contexts, this 

underscores the importance of aligning curriculum design, teacher 

education, and assessment practices to ensure meaningful learning 

outcomes. 

In sum, contemporary ELT curricula are shaped by 

interconnected global and local policy influences that promote 

competency-based, learner-centered, and skills-oriented education. 

Understanding these curriculum shifts is essential for situating 

classroom practices within broader educational agendas and for 

recognizing the role of teachers as key agents in enacting curriculum 

reform. This policy-driven landscape provides an important 

foundation for examining pedagogical approaches and instructional 

practices discussed in subsequent chapters of this book. 

 
1.4 Curriculum Shifts and Educational Policy Influences 

Over the past two decades, English Language Teaching (ELT) 

has experienced notable pedagogical paradigm shifts that reflect 

broader changes in educational philosophy, learner needs, and 

societal expectations. Traditional approaches that positioned teachers 

as the primary authority and emphasized discrete language forms 

have gradually given way to learner-centered pedagogies that 

prioritize meaning-making, interaction, and contextualized language 

use. These shifts signal a reconceptualization of language learning as a 

dynamic, social, and purposeful process rather than a linear 

accumulation of grammatical knowledge (Richards & Rodgers, 2014) 

One of the most significant transformations in contemporary 

ELT is the move from teacher-centered to learner-centered 
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instruction. In learner-centered classrooms, students are encouraged 

to take an active role in constructing knowledge through 

collaboration, reflection, and problem-solving. This approach aligns 

with constructivist views of learning, which emphasize learners’ prior 

knowledge, agency, and engagement in authentic communicative 

tasks (Burns & Richards, 2018). Teachers, consequently, function as 

facilitators and designers of learning environments rather than sole 

transmitters of content. 

Alongside this shift, ELT pedagogy has increasingly moved away 

from strictly form-focused instruction toward meaning-oriented and 

use-based approaches. While attention to linguistic form remains 

important, it is now commonly embedded within communicative 

contexts that reflect real-world language use. Research in second 

language acquisition supports the integration of form and meaning, 

suggesting that learners benefit most when grammatical features are 

taught in relation to communicative purpose and discourse context 

(Ellis, 2015). This perspective underpins contemporary approaches 

such as Communicative Language Teaching (CLT) and task-based 

instruction. 

Communicative Language Teaching continues to influence 

modern ELT practices, emphasizing interaction as both the means and 

goal of language learning. However, recent interpretations of CLT 

extend beyond fluency-oriented classroom activities to include 

pragmatic competence, intercultural awareness, and strategic 

communication. These expanded goals respond to the realities of 

English as a global language, where effective communication often 

occurs among speakers with diverse linguistic and cultural 

backgrounds (Littlewood, 2014). As such, pedagogical paradigms 
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increasingly value intelligibility, adaptability, and negotiation of 

meaning over native-like accuracy. 

Task-Based Language Teaching (TBLT) represents another 

important pedagogical shift within ELT. Grounded in the principle that 

language is best learned through purposeful use, TBLT organizes 

instruction around tasks that mirror real-life communicative 

activities. Recent research highlights the potential of task-based 

approaches to promote learner engagement, interactional 

competence, and meaningful language use when tasks are well-

designed and contextually relevant (Long, 2014).These characteristics 

make TBLT particularly compatible with contemporary curriculum 

goals that emphasize competence and performance. 

Furthermore, collaborative and experiential learning models 

have gained prominence in response to the growing recognition of 

social interaction in language development. Pair and group work, 

project-based learning, and problem-based activities are now 

commonly integrated into ELT classrooms to foster communication, 

negotiation, and shared meaning-making. Such approaches not only 

support linguistic development but also cultivate essential soft skills, 

including teamwork and critical thinking, which are increasingly 

valued in educational policy frameworks (Thomas, 2000). 

Overall, pedagogical paradigm shifts in ELT reflect a broader 

movement toward flexible, learner-centered, and context-sensitive 

teaching practices. These shifts challenge educators to critically 

examine their instructional beliefs and adapt their pedagogical choices 

to evolving learner profiles and curricular demands. Understanding 

these paradigms provides an essential foundation for exploring 
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innovative instructional approaches and classroom practices 

discussed in subsequent chapters of this book. 

 

1.5 Technology and Innovation in Contemporary English 

Language Teaching 

Technological advancement has become one of the most 

influential forces shaping contemporary English Language Teaching 

(ELT). The integration of digital technologies into language education 

has not only transformed instructional tools but has also redefined 

pedagogical practices, learning environments, and teacher–learner 

interactions. In the context of rapid digitalization, technology is 

increasingly viewed not as a supplementary resource but as an 

integral component of effective language pedagogy (Hockly, 2016) 

One prominent development in contemporary ELT is the shift 

from traditional face-to-face instruction toward blended and online 

learning models. Blended learning environments combine in-class 

interaction with digital platforms, enabling flexible access to learning 

materials and extended opportunities for language exposure beyond 

classroom boundaries. Research indicates that well-designed blended 

ELT courses can enhance learner engagement, autonomy, and 

communicative competence by allowing learners to interact with 

language content at their own pace while maintaining meaningful 

teacher guidance (Graham, 2018) 

Digital technologies have also expanded opportunities for 

authentic language use. Online discussion forums, learning 

management systems, video-conferencing tools, and social media 

platforms provide learners with access to real-world English 

communication and multimodal input. Such environments facilitate 
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interaction with diverse interlocutors and promote pragmatic and 

intercultural competence, which are increasingly central goals of ELT 

in a globalized world (Kohnke & Moorhouse, 2022). Consequently, 

innovation in ELT involves not only adopting new tools but also 

designing tasks that exploit these tools to support meaningful 

communication. 

More recently, artificial intelligence (AI) and adaptive learning 

technologies have emerged as influential innovations in ELT. AI-

driven applications, such as automated feedback systems, intelligent 

tutoring tools, and language learning chatbots, offer personalized 

learning experiences and immediate feedback on learners’ language 

performance. Studies suggest that AI-supported ELT can enhance 

learners’ motivation and self-regulated learning when integrated 

thoughtfully into pedagogical frameworks (Almegren et al., 

2025b).However, scholars caution that pedagogical judgment remains 

essential to ensure that technological innovation supports, rather than 

replaces, meaningful human interaction in language learning. 

The growing emphasis on technology has also reshaped 

teachers’ professional roles and competencies. Contemporary English 

teachers are expected to demonstrate digital pedagogical competence, 

including the ability to select appropriate tools, design technology-

enhanced tasks, and critically evaluate digital resources. Frameworks 

such as Technological Pedagogical Content Knowledge (TPACK) 

highlight the need for teachers to integrate technology, pedagogy, and 

subject matter knowledge in coherent and context-sensitive ways (M. 

J. Koehler, Mishra, & Cain, 2013; M. J. Koehler, Mishra, Akcaoglu, et al., 

2013; M. Koehler & Mishra, 2009). This perspective underscores that 
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effective technology integration in ELT depends on pedagogical 

alignment rather than technological sophistication alone. 

Despite its potential, technology-driven innovation in ELT also 

presents challenges. Issues related to digital equity, access to 

infrastructure, teacher preparedness, and ethical considerations 

remain significant concerns, particularly in under-resourced contexts. 

Research emphasizes that innovation must be accompanied by 

sustained professional development and institutional support to 

ensure that technological integration leads to pedagogical 

improvement rather than superficial change (Howard et al., 2021) 

In summary, technology and innovation play a central role in 

shaping contemporary ELT practices. Digital tools, blended learning 

models, and emerging AI-based applications have expanded the 

possibilities for language teaching and learning, while simultaneously 

redefining teachers’ roles and pedagogical responsibilities. 

Understanding the pedagogical implications of technological 

innovation is essential for designing effective ELT classrooms and 

provides a conceptual foundation for the more detailed discussion of 

digital pedagogy presented in Chapter 9 of this book. 

 
1.6 Challenges and Opportunities in Contemporary English 

Language Teaching 

 
Despite significant pedagogical and technological 

advancements, contemporary English Language Teaching (ELT) 

continues to face a range of persistent and emerging challenges. These 

challenges are multifaceted, encompassing issues related to equity, 

teacher preparedness, curriculum implementation, assessment 
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practices, and the rapid pace of educational change. At the same time, 

these challenges present valuable opportunities for innovation, 

reflection, and the re-envisioning of ELT practices in diverse 

educational contexts. 

One of the most pressing challenges in contemporary ELT 

concerns unequal access to educational resources and learning 

opportunities. While digital technologies have expanded the 

possibilities for language learning, disparities in infrastructure, 

internet connectivity, and access to digital devices remain significant, 

particularly in under-resourced and geographically remote contexts. 

Such inequities can exacerbate existing gaps in language proficiency 

and educational outcomes, limiting the effectiveness of technology-

enhanced ELT initiatives. As a result, educators and policymakers 

must critically consider issues of digital inclusion when designing and 

implementing ELT programs. 

Teacher preparedness represents another major challenge in 

the current ELT landscape. The evolving demands of learner-centered 

pedagogy, competency-based curricula, and technology integration 

require teachers to continuously update their professional knowledge 

and skills. However, research indicates that many English teachers 

experience difficulties adapting to new pedagogical expectations due 

to limited professional development opportunities, insufficient 

institutional support, or misalignment between policy reforms and 

classroom realities (Darling-Hammond, 2020). This gap between 

policy and practice often leads to surface-level implementation of 

innovations rather than meaningful pedagogical transformation. 

Assessment practices further complicate the implementation of 

contemporary ELT approaches. While curricula increasingly 
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emphasize communicative competence, critical thinking, and real-

world language use, assessment systems in many contexts continue to 

prioritize standardized testing and discrete linguistic knowledge. This 

misalignment can constrain teachers’ pedagogical choices and 

discourage the adoption of innovative instructional strategies 

(Fulcher, 2024). Addressing this challenge requires a shift toward 

more authentic, formative, and performance-based assessment 

models that better reflect contemporary learning goals. 

In addition to structural challenges, sociocultural factors also 

shape the effectiveness of ELT practices. Learners bring diverse 

linguistic backgrounds, identities, and learning experiences into the 

classroom, which can influence their engagement and participation. In 

multilingual contexts, tensions may arise between monolingual norms 

of English instruction and learners’ use of their first languages as 

learning resources. While such diversity poses pedagogical challenges, 

it also offers opportunities to adopt inclusive approaches—such as 

translanguaging—that recognize and leverage learners’ full linguistic 

repertoires (Anderson, 2024). 

Despite these challenges, the contemporary ELT landscape 

offers substantial opportunities for innovation and professional 

growth. Advances in educational technology, for instance, enable more 

flexible, personalized, and interactive learning experiences. When 

implemented thoughtfully, digital tools can support differentiated 

instruction, enhance learner autonomy, and facilitate meaningful 

communication beyond classroom boundaries (Çebi, 2018). These 

opportunities invite teachers to experiment with new pedagogical 

designs that respond to learners’ needs and contextual constraints. 
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Moreover, the growing emphasis on reflective practice and 

teacher agency presents an important opportunity for sustainable 

change in ELT. Rather than positioning teachers as passive 

implementers of externally imposed reforms, contemporary 

perspectives highlight teachers’ roles as curriculum makers and 

pedagogical decision-makers (Priestley et al., 2021b). Through 

reflective inquiry, collaboration, and professional learning 

communities, teachers can critically adapt innovations to their local 

contexts, thereby increasing the relevance and effectiveness of ELT 

practices. 

Finally, global challenges—such as rapid technological change, 

shifting labor market demands, and increased mobility—underscore 

the importance of English education that prepares learners for 

uncertain futures. These conditions create opportunities for ELT to 

move beyond narrow linguistic goals and contribute more broadly to 

learners’ personal, academic, and professional development. By 

embracing flexibility, inclusivity, and contextual sensitivity, ELT can 

respond productively to contemporary challenges while opening new 

pathways for innovation and growth. 

In sum, challenges and opportunities in contemporary ELT are 

deeply interconnected. While issues related to equity, teacher 

preparedness, assessment, and contextual diversity pose significant 

obstacles, they also invite critical reflection and pedagogical renewal. 

Recognizing and addressing these complexities is essential for 

advancing effective and sustainable ELT practices, and it provides a 

crucial link to the discussion of classroom implications and future 

directions presented in the subsequent sections of this chapter. 
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1.7 Implications for English Language Teaching Classrooms 

The contemporary landscape of English Language Teaching 

(ELT), as discussed in the preceding sections, carries significant 

implications for classroom practices. The interplay between 

globalization, evolving learner and teacher profiles, curriculum 

reforms, pedagogical paradigm shifts, technological innovation, and 

contextual challenges necessitates a rethinking of how English is 

taught and learned in everyday classroom settings. These 

developments call for pedagogical practices that are flexible, 

reflective, and responsive to learners’ diverse needs and educational 

contexts. 

One key implication concerns instructional design in ELT 

classrooms. Teachers are increasingly required to design learning 

experiences that move beyond textbook-driven instruction toward 

tasks and activities grounded in authentic language use. Lesson 

planning must integrate meaningful communicative goals, real-world 

relevance, and opportunities for interaction. This approach aligns with 

contemporary curricula that emphasize competency development and 

communicative performance rather than isolated language forms. As 

a result, effective ELT classrooms prioritize purposeful tasks that 

encourage learners to use English as a tool for communication, 

problem-solving, and knowledge construction. 

Another important implication relates to learner engagement 

and autonomy. Contemporary ELT classrooms are expected to foster 

learner-centered environments in which students actively participate 

in their learning processes. This involves providing learners with 

choices, encouraging reflection, and supporting the development of 

self-regulated learning strategies. Research suggests that when 
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learners are given greater responsibility for their learning, they 

demonstrate higher levels of motivation, engagement, and language 

achievement. Consequently, teachers must balance guidance with 

autonomy, scaffolding learners’ development while gradually 

reducing instructional control. 

Assessment practices in ELT classrooms also require 

reconsideration in light of contemporary pedagogical goals. 

Traditional summative assessments that focus primarily on 

grammatical accuracy may no longer adequately capture learners’ 

communicative competence and language use in authentic contexts. 

Instead, formative and performance-based assessments—such as 

portfolios, projects, presentations, and peer feedback—are 

increasingly advocated as more aligned with learner-centered and 

competency-based curricula. These assessment practices not only 

provide richer evidence of learning but also support ongoing feedback 

and learner development. 

The integration of technology presents further implications for 

classroom practice. Teachers must make informed pedagogical 

decisions regarding when and how digital tools can enhance learning 

outcomes. Effective technology integration involves aligning digital 

resources with instructional objectives, learner needs, and contextual 

constraints, rather than adopting tools for their novelty alone. In 

technology-enhanced ELT classrooms, digital platforms can facilitate 

collaboration, extend learning beyond classroom boundaries, and 

support differentiated instruction, provided that teachers possess 

adequate digital pedagogical competence. 

Additionally, the increasing linguistic and cultural diversity of 

learners has implications for classroom interaction and language use. 
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ELT classrooms must accommodate multilingual practices and 

recognize learners’ first languages as potential resources rather than 

obstacles to learning. Inclusive pedagogical approaches, such as 

translanguaging, encourage learners to draw on their full linguistic 

repertoires to construct meaning and engage with complex content. 

Such practices contribute to more equitable and supportive learning 

environments, particularly in multilingual EFL contexts. 

Teacher professionalism is another critical consideration in 

translating contemporary ELT principles into classroom practice. 

Teachers are required to engage in continuous professional learning, 

reflective practice, and collaboration with colleagues to adapt to 

evolving pedagogical demands. Rather than implementing prescribed 

methods uncritically, teachers must exercise professional judgment in 

selecting and adapting instructional strategies that suit their learners 

and institutional contexts. This perspective positions teachers as 

active agents of change within ELT classrooms. 

sIn summary, the contemporary ELT landscape has far-reaching 

implications for classroom practices related to instruction, 

assessment, technology use, learner engagement, and teacher 

professionalism. Effective ELT classrooms are characterized by 

purposeful communication, learner-centered pedagogy, inclusive 

practices, and reflective teaching. Understanding these implications 

provides a practical foundation for examining specific teaching skills 

and instructional approaches explored in the subsequent chapters of 

this book. 
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1.8 Chapter Summary and Direction for Subsequent Chapters 

This chapter has examined the evolving nature of English 

language teaching within contemporary educational contexts. 

Beginning with an exploration of the global role of English, the chapter 

highlighted how English has shifted from a foreign language subject to 

a key instrument for global communication, academic participation, 

and professional mobility. This transformation has inevitably 

reshaped the goals, content, and practices of English language 

education worldwide. 

The discussion further emphasized changes in learner and 

teacher profiles in ELT contexts. Learners are no longer passive 

recipients of knowledge but active participants who bring diverse 

linguistic, cultural, and digital experiences into the classroom. 

Similarly, teachers are positioned not merely as transmitters of 

linguistic knowledge but as facilitators, designers of learning 

environments, and reflective practitioners who must navigate 

complex pedagogical and technological demands. These changing 

roles underscore the need for adaptive and context-sensitive teaching 

practices. 

This chapter also addressed curriculum and pedagogical shifts 

in ELT, particularly the move toward competency-based, 

communicative, and learner-centered approaches. Such paradigmatic 

changes require teachers to focus on meaningful language use, critical 

thinking, collaboration, and real-world relevance. At the same time, 

the integration of technology has emerged as both an opportunity and 

a challenge, demanding careful pedagogical alignment rather than 

superficial adoption. The chapter underscored that technology, when 
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thoughtfully integrated, can enhance interaction, accessibility, and 

learner autonomy. 

In addition, contextual challenges faced by English teachers—

especially in diverse and resource-variable settings—were discussed 

to emphasize that effective ELT practices cannot be universally 

prescribed. Sociocultural, institutional, and infrastructural factors 

significantly influence how pedagogical principles are enacted in 

classrooms. Recognizing these contextual dimensions reinforces the 

importance of teacher agency, professional judgment, and reflective 

practice in implementing ELT innovations. 

The implications for classroom practice presented in this 

chapter demonstrate that contemporary ELT requires an integrated 

approach encompassing instructional design, assessment, learner 

engagement, inclusivity, and ongoing professional development. 

Together, these elements form a foundation for effective English 

language teaching that responds to the realities of twenty-first-

century education. 

As an introductory chapter, this discussion provides the 

theoretical and conceptual groundwork for the chapters that follow. 

Subsequent chapters will move from broad perspectives to more 

specific pedagogical skills and instructional strategies relevant to 

English language teaching. These chapters will elaborate on practical 

teaching competencies, classroom techniques, assessment practices, 

and the integration of technology in ELT settings. By building on the 

conceptual insights presented in this chapter, the book aims to bridge 

theory and practice, offering readers a coherent framework for 

understanding and enhancing English language teaching in diverse 

educational contexts. 
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CHAPTER 2 

Foundational Principles for Effective ELT 

 
Aqzhariady Khartha 

Universitas Sembilanbelas November Kolaka 

 
This chapter provides a comprehensive overview of the fundamental 

principles that underpin effective English Language Teaching (ELT). 

As the cornerstone of classroom practice, this chapter explores the 

essential theories that serve as an anchor for teachers navigating the 

complexities of second language acquisition. To provide a structured 

understanding, this chapter discusses several related theories 

concerning the roles, processes, technicalities, types, and methods of 

language instruction and knowledge transfer. 

 
2.1 Introduction 

2.1.1 The Philosophy of Language Teaching: Exploring why 

principles matter more than just methods (The shift from Method 

to Post-Method pedagogy). 

The field of English Language Teaching (ELT) has seen a major 

shift from the old-school, method-focused approach to what 

Kumaravadivelu (2006) calls the "post-method condition." This 

change marks a big rethink in how we teach languages, moving away 

from strictly following set methods to embracing a more adaptable, 

principle-driven framework. As Brown (2007) points out, "Methods 

are too narrow and too prescriptive to apply to a wide range of 

audiences in multiple contexts" (p. 41). The post-method era 
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understands that effective teaching isn't about fitting everyone into 

the same mold; instead, it’s about using solid teaching principles that 

can adjust to various learning environments and meet the unique 

needs of students. 

This philosophical shift acknowledges the complexity and 

unpredictability of language learning environments, where teachers 

must make countless moment-to-moment decisions that cannot be 

predetermined by any single method. Kumaravadivelu (2003) 

emphasizes that "the post-method condition signifies three 

interrelated attributes: the search for an alternative to method, the 

teacher's autonomy to know how to develop a systematic, coherent, 

and relevant theory of practice, and the learner's autonomy to find 

their own voice" (p. 544). This approach empowers teachers to 

become reflective practitioners who draw from multiple theoretical 

perspectives and adapt their teaching strategies based on immediate 

classroom realities rather than following predetermined scripts. 

The shift towards principle-based teaching shows a deeper 

grasp of how we acquire language—it's a lively, socially-driven 

process that can look quite different from one person to another and 

in various situations. As Ellis (2005) points out, "principles provide a 

more flexible and theoretically sound basis for language teaching than 

methods because they can be interpreted and applied differently 

according to the specific context" (p. 209). This adaptability enables 

teachers to keep their teaching consistent while genuinely addressing 

the unique challenges and opportunities that arise in their specific 

classrooms, ultimately fostering more effective and meaningful 

language learning experiences. 
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2.1.2 Defining Foundational Principles: How principles serve as a 

decision-making framework for classroom management and 

lesson delivery. 

Pedagogical principles in ELT serve as fundamental guidelines 

that inform teaching decisions and provide a coherent framework for 

understanding how language learning occurs most effectively. Unlike 

rigid methodological prescriptions, principles are flexible constructs 

that can be interpreted and applied differently across various contexts 

while maintaining their core theoretical integrity. Richards and 

Rodgers (2014) define teaching principles as "beliefs about the nature 

of language, language learning, and language teaching that provide the 

foundation for particular approaches and methods" (p. 35). These 

principles function as a compass for teachers, helping them navigate 

the complex terrain of classroom instruction while maintaining 

consistency with established theories of second language acquisition. 

The power of principle-based teaching lies in its ability to 

provide both structure and flexibility simultaneously. Brown (2007) 

explains that principles "offer a systematic set of guidelines for 

classroom practice that are derived from theoretical foundations but 

are flexible enough to be adapted to specific contexts and learner 

needs" (p. 58). When teachers operate from a clear set of principles, 

they can make informed decisions about curriculum design, material 

selection, activity planning, and assessment strategies that align with 

their understanding of how languages are best learned. This approach 

enables teachers to maintain pedagogical coherence across different 

lessons and contexts while adapting their specific techniques to meet 

immediate classroom demands. 
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Furthermore, principle-based teaching promotes reflective 

practice and professional development by encouraging teachers to 

examine the theoretical foundations underlying their instructional 

choices. Farrell (2015) argues that "when teachers understand the 

principles behind their practice, they become more reflective 

practitioners who can articulate why they make certain decisions and 

how those decisions relate to student learning outcomes". This deeper 

level of professional understanding enables teachers to continuously 

refine their practice, evaluate the effectiveness of their instructional 

strategies, and make evidence-based adjustments that enhance 

student learning. The principle-based approach thus transforms 

teaching from a collection of disparate techniques into a coherent, 

theoretically-grounded professional practice. 

 

2.2 Cognitive Pillar: How the Brain Processes Language 

2.2.1 Meaningful Learning vs. Rote Learning: Techniques for 

anchoring material to students' realities (based on Subsumption 

Theory). 

Meaningful learning represents a fundamental cognitive 

process where new information is actively integrated with existing 

knowledge structures in the learner's mind, creating lasting and 

transferable understanding. Ausubel's Subsumption Theory, as 

reinterpreted by contemporary researchers, emphasizes that "the 

most important single factor influencing learning is what the learner 

already knows" (Novak, 2010). In the context of ELT, this principle 

suggests that language acquisition is most effective when new 

linguistic elements are systematically connected to students' prior 

experiences, cultural backgrounds, and existing knowledge 
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frameworks. Recent neurological research supports this view, with 

Paradis (2019) demonstrating through brain imaging studies that 

meaningful language processing activates broader neural networks 

compared to rote memorization, leading to more durable memory 

consolidation and enhanced retrieval capabilities. 

The practical application of meaningful learning in English 

Language Teaching (ELT) requires teachers to connect abstract 

language concepts with students' experiences. Vallori (2014) state 

that "meaningful learning occurs when students can relate new 

language input to their personal experiences, cultural contexts, and 

existing conceptual frameworks". This approach involves using 

authentic materials that reflect students' interests and backgrounds, 

creating tasks that meet real-world communication needs, and 

encouraging students to make connections between the target 

language structures and their native language or past experiences. 

When students recognize the relevance of what they are learning, they 

become more engaged, leading to deeper processing and better 

retention. 

Recent research in cognitive psychology further supports the 

effectiveness of meaningful learning over rote memorization in 

language acquisition. According to Craik and Tulving's levels of 

processing theory, as applied to second language learning by Ellis 

(2015), "semantic processing of language input results in significantly 

better retention and transfer compared to surface level phonological 

or orthographic processing". This finding is significant for ELT 

practitioners. It suggests that activities encouraging students to 

engage with the meaning of language elements, rather than just 

memorizing forms, will lead to more effective and lasting learning 
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outcomes. The goal is to create experiences that promote analytical 

thinking and personal connections. 

 

2.2.2 Automaticity: Navigating the transition from declarative 

knowledge (knowing the rule) to procedural knowledge 

(applying it fluently). 

Automaticity in language learning is the essential shift from 

consciously applying language rules to using them fluently and 

unconsciously. Anderson's Adaptive Control of Thought Rational 

(ACT-R) theory, as explained in second language acquisition by 

DeKeyser (2020), outlines this process in three stages: "the cognitive 

stage where learners consciously apply declarative knowledge, the 

associative stage where connections between knowledge elements are 

strengthened, and the autonomous stage where skill execution 

becomes automatic and effortless" (p. 94). This progression is vital for 

achieving functional fluency. Applying rules consciously creates a 

cognitive load that disrupts real-time communication. Recent 

neuroscientific research by Ullman (2020) shows that procedural 

language knowledge is stored in different brain areas than declarative 

knowledge. Procedural knowledge is harder to forget and more easily 

accessed during spontaneous communication. 

To develop automaticity, learners need extensive practice that 

gradually reduces the cognitive load of language processing. Conklin 

& Carrol (2021) notes that "automaticity emerges through repeated 

exposure to language patterns in meaningful contexts, where the focus 

gradually shifts from form to meaning". This process cannot be rushed 

and cannot be accomplished through isolated drills alone. It requires 

what researchers call "proceduralization," the gradual shift from 
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explicit knowledge to implicit, automatic responses. Effective ELT 

practice must offer learners many opportunities for meaningful 

language use in increasingly challenging contexts. This helps them 

progress from conscious rule application to intuitive language 

processing. 

Recent studies have identified effective instructional strategies 

that help second language learners develop automaticity. Fahl et al. 

(2023) found that "spaced repetition combined with varied practice 

contexts significantly accelerates the automatization process 

compared to massed practice or decontextualized drilling". This 

suggests that ELT practitioners should design learning sequences that 

revisit key language elements across different contexts and time 

intervals. They should also gradually increase the complexity and 

spontaneity needed for success. Additionally, research by Fu and Li 

(2020) indicates that the development of automaticity improves when 

learners receive immediate feedback on their performance. This 

feedback allows learners to adjust their strategies and strengthen 

correct language associations. 

 

2.2.3 Investment and Motivation: Understanding Krashen’s 

"Affective Filter" and how intrinsic motivation drives long-term 

persistence. 

The concept of the Affective Filter, introduced by Krashen and 

developed by other researchers, explains how emotional and 

motivational factors can support or hinder language acquisition. 

Norton and Toohey (2011) expanded on this idea with their theory of 

"investment," stating that "learners' willingness to engage with target 

language communities and their sense of ownership over the learning 
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process significantly influence acquisition outcomes" (p. 432). This 

view recognizes that language learning is not just a cognitive task; it is 

also a personal and social journey involving learners' identities, 

aspirations, and relationships within target language communities. 

When students feel emotionally connected to language learning and 

can see themselves as successful language users, their affective filter 

lowers, allowing for better acquisition. 

Intrinsic motivation, which differs from external rewards or 

pressures, plays a key role in sustaining long-term language learning. 

Deci and Ryan's Self Determination Theory, applied to second 

language learning by Oga Baldwin (2019), shows that "learners who 

experience autonomy, competence, and relatedness in their language 

learning contexts show significantly higher levels of engagement and 

persistence" (p. 267). Autonomy refers to the feeling of choice and 

control over learning; competence relates to the perception of 

progress and ability; and relatedness encompasses connections with 

teachers, peers, and target language communities. When these three 

psychological needs are met, learners develop what researchers call 

"identified regulation," where language learning becomes personally 

meaningful and self-directed. 

Recent studies in positive psychology have revealed how 

emotional states affect language acquisition. MacIntyre and Gregersen 

(2012) found that "positive emotions broaden learners' cognitive 

resources and increase their willingness to take communicative risks, 

while negative emotions narrow attention and reduce linguistic 

experimentation". This finding is important for ELT practice, 

indicating that creating positive, supportive classroom environments 

is essential for effective learning. Teachers must consider both the 
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cognitive and emotional aspects of language learning. They should 

design experiences that challenge students intellectually while 

ensuring emotional safety and building confidence in their language 

skills. 

 

2.3 Socio‑Linguistic Pillar: Language in Cultural Contexts 

2.3.1 The Language-Culture Connection: Teaching language as a 

cultural entity rather than just a set of symbols 

Language carries cultural meanings, values, and practices that 

shape how speakers interpret and use it. Teaching language as a 

cultural entity means looking beyond just form and meaning. It 

includes interaction norms, cultural scripts, and sociocultural 

knowledge that make communication real and meaningful. Recent 

research shows that culturally informed instruction improves 

pragmatic skills and intercultural awareness. This leads to better 

communication success (Liddicoat et al., 2013; Humayrah et al., 2023). 

When teachers include cultural artifacts, stories, and community 

practices in their lessons, students learn to interpret implied meanings 

and engage appropriately in different social situations. 

Practical steps in the classroom include using real texts, bringing 

in community voices, and creating tasks that require cultural 

understanding and perspective-taking. These strategies help students 

make sense of meaning in culturally rich situations and minimize 

misunderstandings in real-life interactions. Studies show that 

students who receive clear cultural instruction perform better in 

pragmatic tasks and are more willing to interact with speakers from 

various backgrounds (Rafieyan, 2016; Preksha, 2024). 
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2.3.2 World Englishes: Principles of teaching English in a global 

era (EIL—English as an International Language). 

English serves as a diverse global resource, not just a single 

native-speaker standard. Teaching that draws on World Englishes and 

English as an International Language recognizes linguistic diversity, 

different norms of understanding, and the validity of local varieties. 

Recent research argues for changing goals from native-like accuracy 

to effective international communication, sociolinguistic awareness, 

and flexibility across English varieties (Phongsirikul, 2017; Jenkins & 

Panero, 2024). This view helps students engage confidently in 

multilingual global networks where various English norms exist. 

In the classroom, this means exposing students to different 

accents and varieties, teaching methods for understanding meaning 

with international peers, and encouraging critical thinking about 

language beliefs. Assessments and materials should prioritize 

communication effectiveness and pragmatic appropriateness, rather 

than just following a single standard. Studies suggest that students 

trained in multilingual communication strategies feel more confident 

and succeed better in international tasks (Subtirelu et al., 2022; 

Lindemann, 2025). 

 

2.3.3 Communicative Competence: Breaking down the four 

competencies: Linguistic, Sociolinguistic, Discourse, and 

Strategic. 

Communicative competence has several interconnected parts. 

Linguistic competence includes grammar, vocabulary, pronunciation, 

and sentence structure, which are needed to form messages. 

Sociolinguistic competence involves using language correctly based 
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on social roles, settings, and cultural norms. Discourse competence 

relates to maintaining coherence across sentences and interactions, 

allowing for longer exchanges and text creation. Strategic competence 

covers the use of various strategies to repair and manage 

communication when problems arise. Current models emphasize 

integrating these areas in task-based and interactive activities to 

reflect real communication needs (Golubovschi, 2024). 

Instructional design should create tasks that engage multiple 

competencies at once. For example, role plays can require 

grammatical accuracy, sociocultural adjustments, coherent turn-

taking, and strategic negotiation. Research indicates that integrated 

practice focusing on real communication goals leads to better transfer 

to spontaneous conversations than isolated drills aimed at specific 

competencies (Ellis, 2020; Taguchi & Li, 2020). 

 

2.4 Pedagogical Pillars: Classroom Practices 

2.4.1 Learner-Centeredness & Agency: Strategies for providing 

"student voice and choice" in the learning process.   

In the current ELT landscape, moving from teacher-led 

instruction to learner-centeredness marks a significant change in 

power dynamics. This principle states that students are not just 

passive recipients of knowledge; they are active agents in their own 

language development. It is important to differentiate between a 

learner-centered curriculum, which focuses on student needs, and 

learner-driven instruction, where students have a high degree of 

agency. As Code (2020) points out, "Learner agency is about the ability 

to regulate, control, and monitor one's own learning intentionally, 

supported by a validated multidimensional measure. " 
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To implement this effectively, teachers must navigate the 

complexities of sharing power. This means shifting away from the 

"sage on the stage" model and taking on the role of a facilitator of 

learning environments. This includes integrating "student voice and 

choice" by allowing learners to choose reading materials that match 

their personal goals or work together on creating assessment rubrics. 

When students see their identities reflected in the curriculum, they 

become more invested. This agency turns the classroom into a 

democratic space where language serves as a tool for personal 

expression. 

Additionally, fostering agency requires a strong focus on 

metacognitive training. Students need to learn how to set personal 

goals and keep track of their progress. To incorporate this into daily 

classroom routines, teachers can use the following strategies: 

• Negotiated Syllabi: Letting students vote on specific themes or 

cultural topics they want to explore throughout the semester. 

• Learning Contracts: Setting individual goals where students 

commit to specific language milestones. 

• Choice Boards: Offering various task options (e.g., writing a blog, 

recording a podcast, or creating a poster) to show mastery of a 

single concept. 

• Self-Assessment Reflection: Using "exit tickets" for students to 

share what they learned and what challenges remain. 

By prioritizing the learner's perspective, teachers cultivate a 

resilient student body capable of facing language challenges outside 

the classroom. This shift does not lessen the teacher's role; instead, it 

elevates the teacher to that of a mentor and strategist. 
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2.4.2 Scaffolded Instruction: Applying Vygotsky’s Zone of 

Proximal Development (ZPD) to structure materials from simple 

to complex.  

Scaffolded instruction is a practical application of Lev 

Vygotsky’s Zone of Proximal Development (ZPD). This concept defines 

the gap between what a learner can do alone and what they can 

achieve with guidance. In ELT, scaffolding serves as a temporary 

support system that is gradually removed as the student becomes 

more capable. Teachers must understand the difference between 

macro-scaffolding and micro-scaffolding. Macro-scaffolding involves 

intentional syllabus design, while micro-scaffolding is the 

spontaneous support offered during classroom interactions. As 

Wilson & Devereux (2014) noted, " Scaffolding involves providing high 

challenge with high support, working within students' zones of 

proximal development to enhance learning. The process includes both 

designed-in and contingent scaffolding strategies." 

Applying ZPD involves strategically repeating materials. For 

example, before asking a student to write a persuasive essay, a teacher 

might first provide a word bank, then sentence starters, and finally 

hold a collaborative brainstorming session. This step-by-step 

approach keeps students in a state of "flow," where the task's 

challenge matches their developing skill level. If this balance is 

missing, learners may feel anxious when tasks are too difficult or 

bored when they are too easy. 

Modern scaffolding also includes digital tools and peer 

mentoring (Khartha et al., 2025). By using various supports, teachers 

can provide multiple points of entry for different learners. Effective 

scaffolding techniques include: 
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• Modeling and "Think-Alouds": The teacher show their own 

thought process while solving a language problem. 

• Graphic Organizers: Using Venn diagrams or flowcharts to help 

students visualize the text's structure before they write. 

• Bridging: Connecting new ideas to students' prior knowledge or 

cultural backgrounds. 

• Contextualizing: Using real-world objects or images to link 

abstract vocabulary to a physical reality. 

The aim of scaffolding is ultimately its gradual removal; it is a 

success when the learner can perform the task independently. The 

teacher needs to be very attuned to the student’s progress, knowing 

precisely when to offer support and when to step back for the student 

to struggle productively toward mastery. 

 

2.4.3 Integrated-Skills Approach: Why segregating skills (reading 

vs. speaking) is no longer relevant in the modern era.  

The traditional model of separating language learning into 

isolated areas of reading, writing, listening, and speaking is 

increasingly seen as artificial. The Integrated-Skills Approach 

promotes a complete treatment of language, recognizing that skills are 

rarely used alone in real-life situations (Pradhani, 2025). For instance, 

a professional meeting involves listening to a presentation, taking 

notes, and responding to a colleague. Nishonbekova (2025) argues 

that "integrated-skill instruction leads to the development of 

communicative competence that is more authentic and durable." 

In modern ELT, this integration also involves the concept of 

translanguaging. This practice acknowledges that multilingual 

students often draw on their entire linguistic background, including 
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their native language, to understand new English concepts. Instead of 

enforcing a "strict English-only" policy, an integrated-skills approach 

allows for strategic translanguaging that connects what students 

already know with new information. This is especially relevant in 

Global Englishes, where negotiating meaning is a crucial skill. 

Moreover, this approach encourages a more engaging and 

dynamic classroom environment. Integrating skills deepens learning 

by providing multiple exposures to the same language features across 

different formats. Teachers can apply this approach through: 

• Task-Based Learning (TBL): Designing projects where students 

research (reading/listening), discuss (speaking), and report 

(writing) on a specific issue. 

• Content-Based Instruction: Teaching subjects like science or 

history through English, which naturally requires the use of all 

four skills. 

• Dictogloss Activities: Students listen to a text, take notes, and 

collaborate to reconstruct the text in written form. 

• Thematic Units: Organizing lessons around a central "big idea" 

(e.g., Climate Change) that necessitates diverse language 

interactions. 

This variety keeps student motivation high and better prepares 

them for the complexities of the 21st century. By reinforcing 

vocabulary and grammar through meaningful, multi-sensory 

application, students build a stronger and more flexible command of 

the language that reflects how they will actually use it in their 

professional and personal lives. 
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2.5 Affective Pillars: Building Student Confidence 

Language learning is an emotional journey, often compared to a 

roller coaster. Since language closely connects to one’s identity, the 

classroom can be a place of empowerment or deep anxiety. The 

affective pillars of English Language Teaching (ELT) focus on the 

psychological and emotional states of learners. Even the best teaching 

methods will not work if a student feels fear or lacks confidence. 

 

2.5.1 Risk-Taking and Error Tolerance 

A major barrier to language learning is the fear of making 

mistakes, often called "language anxiety" (Kim et al., 2025). In 

traditional classrooms, mistakes are usually seen as failures that need 

immediate correction. However, core ELT ideas state that errors are 

signs of a healthy learning process, called “Interlanguage” (Maheswari 

et al., 2020). This serves as a transitional linguistic system where 

students test out their ideas about the new language. According to 

Stephen Krashen’s Affective Filter Hypothesis, when a student feels 

stressed or self-conscious, an invisible filter blocks the brain from 

processing new information. 

To reduce this filter, teachers should create a culture of "high 

challenge, low threat." This involves encouraging risk-taking, where 

students receive praise for trying complex language structures even if 

they are not completely accurate. If students fear taking risks, they will 

stick to "safe" language, which limits their growth (Othman, 2025). 

Teachers should prioritize global errors (those that hinder meaning) 

over local errors (minor grammar mistakes) to keep communication 

flowing (Matwangsaeng et al., 2025). Strategies to create an error-

tolerant environment include: 
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• Delayed Correction: Taking notes on errors during a speaking 

activity and discussing them later, instead of interrupting the 

student. 

• Normalizing Failure: Sharing the teacher's own challenges with a 

second language to make the learning experience feel more 

relatable. 

• Praising "Successful Attempts": Rewarding students who try to 

use new, challenging vocabulary, regardless of perfect syntax. 

• Focus on Fluency First: Designing activities where the main goal 

is to communicate effectively, saving accuracy for a later stage of 

the lesson. 

 

2.5.2 Identity in Language Learning 

Learning a second language isn’t just about acquiring a new skill; 

it involves exploring a new identity (Li, 2025). When a student speaks 

English, they often navigate a "Third Space" between their native 

culture and the target language culture. This can create Language Ego 

issues, where a student feels like a different, possibly less intelligent 

or less charismatic version of themselves in the new language. 

Recognizing this change is crucial for teachers who want to help 

students build real confidence. 

The goal is to help students form a "multilingual identity," seeing 

English as an addition to who they are rather than a replacement of 

their core identity. In today’s world of Global Englishes, students 

should be encouraged to incorporate their own cultural nuances into 

their English (Khartha & Adisaturrahimi, 2024). This approach 

validates their background and minimizes the feeling of being an 

"imposter" in a foreign language. Khartha et al. (2022) states that 
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when students recognize that their true selves can exist in English, 

their motivation shifts from extrinsic (learning for grades) to intrinsic 

(learning for self-expression). To support identity development in the 

classroom, teachers can implement: 

• Identity Texts: Projects where students create stories or 

presentations about their lives, combining their cultural heritage 

with the target language. 

• Reflective Journaling: Allowing students to write about their 

feelings when speaking English, noting moments when they felt 

"powerful" or "small." 

• Role-Play with a Purpose: Using scenarios that reflect the 

students' future personal or professional lives for practice in their 

"English-speaking self." 

• Discussion on World Englishes: Showing videos of successful non-

native speakers (e.g., global leaders or scientists) to provide 

diverse role models of English proficiency. 

 

2.5.3 Resilience and Persistence 

Since language learning is a long process, building resilience is 

as important as building confidence. Students will face plateaus where 

they feel stagnant in their progress. During these times, the teacher’s 

role shifts from educator to motivational coach. By teaching students 

about the "Growth Mindset", the idea that they can develop 

intelligence and language skills through hard work and teachers can 

help students push through tough moments. 

Persistence stems from a sense of accomplishment. As a result, 

teachers should include "quick wins" in their curriculum. When a 

student successfully orders food in English or understands a short 



Chapter 2: Foundational Principles for Effective ELT  

45 45 

video, the resulting boost in confidence keeps them motivated. 

Confidence is not a fixed trait; it is a dynamic state that needs 

continuous support through positive and meaningful experiences with 

the language. Ways to encourage resilience and persistence include: 

• Goal-Tracking Visuals: Using charts or digital badges to show 

students how far they have come throughout the semester. 

• Strategy Training: Teaching students "repair strategies" (e.g., 

"How do you say X?") so they feel prepared to handle 

communication breakdowns. 

• Peer Support Groups: Setting up a buddy system where students 

motivate each other during challenging lessons. 

• Micro-Certifications: Acknowledging small achievements, such as 

"Best Participation" or "Most Improved Pronunciation," to keep 

morale high. 

 

2.6 Conclusion and Reflection 

The foundational principles discussed in this chapter serve as 

the "moral compass" for the modern ELT professional. In an era where 

technology and methods change at a rapid pace, these cognitive, socio-

linguistic, pedagogical, and affective pillars provide a stable 

framework for decision-making. By moving from a rigid adherence to 

a single "Method" to a principled "Post-Method" pedagogy, teachers 

gain the flexibility to adapt to the diverse needs of their students while 

maintaining academic rigor. The ultimate goal is to move beyond the 

mere transmission of grammatical rules and instead foster a learning 

environment where language is a bridge to identity, agency, and global 

connection. 
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As you conclude this chapter, take a moment to reflect on your 

own teaching practice and how these principles manifest in your 

classroom. Reflection is the bridge between experience and 

professional growth, allowing you to refine your philosophy over time. 

Consider the following questions as you prepare to explore the 

chapters ahead: 

• Refining Philosophy: Which of the four pillars (Cognitive, Socio-

Linguistic, Pedagogical, Affective) do I prioritize most in my 

teaching, and which one needs more attention? 

• Balancing Power: In my most recent lesson, who did most of the 

talking? How could I have shifted more "agency" to my students? 

• Navigating Errors: Do I view student mistakes as "problems to be 

fixed" or as "data" that shows me how their interlanguage is 

developing? 

• Future Integration: How can I use the principles of scaffolding and 

integrated skills to make my upcoming lessons more authentic for 

the 21st-century learner? 
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This chapter presents modern perspectives on language learning 

theories, including the evolution of language learning theories, 

cognitive and constructivist approaches, sociocultural and 

interactionist theories, the impact of technology and digital learning, 

and future trends in multilingual language learning. 

 
3.1 Evolution of Language Learning Theories  

Over time, our thoughts on how to learn a language have 

changed a lot. Modern theories regard the human mind as an active, 

interconnected system rather than a tabula rasa awaiting input, called 

behaviorism, which B.F. Skinner strongly supported the main idea in 

the beginning. Skinner saw language as a series of habits that people 

learn by repeating things over and over again and obtaining rewards 

or reinforcement along the way (Skinner, 1957; Nasution & Casmini, 

2020; Leeder, 2022). He thought that learning a language was like 

learning any other behavior that could be seen and it involved copying, 

practicing, and gaining rewards. 
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However, many linguists did not agree with this view. Noam 

Chomsky vehemently objected, saying that Behaviourism could not 

explain the inventiveness and diversity of human language. He added 

that people are born with a natural ability, commonly called the 

Language Acquisition Device, that lets us understand and create an 

infinite number of sentences, even ones we have never heard before 

(Pradana, 2025; Putra 2025). Chomsky’s approach shifted the 

emphasis from external inputs to internal cognitive mechanisms. He 

said everyone follows the same basic rules for using language. Lev 

Vygotsky underscored the importance of social interaction from a 

unique perspective. He believed that language is not merely an 

intrinsic skill but also a tool molded by significant encounters with 

others. Vygotsky claimed that we learn best when we work together 

in our Zone of Proximal Development, which is a place where we can 

seek help from others who know more than we do (Vygotsky, 1978; 

Newman, 2018). Language is a major aspect of his social life, and it 

shapes how we think and see things. Of course, not everyone agrees 

with these ideas.  

Many people say that Behaviorisms makes language too simple 

because it does not consider how creative and abstract language can 

be. Chomsky’s ideas are mostly about how our brains work, but they 

do not always fit with how language is shaped by social and cultural 

circumstances in actual life. Both methods are useful, but they do not 

cover all the details and changes that occur as people learn a language, 

especially in a world where technology is changing quickly, people are 

connected all over the world, and many languages are spoken. That is 

why newer theories are usually more flexible and better attuned to 

what is going on. 
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Today, researchers examine how social factors, cultural 

identities, online communities, and digital tools affect language 

development. They do not see language as just a way to study, they see 

it as a lively social action that we engage with other people in real life 

to make sense of things and connect (Wang, Zhang, Long, 2022; Su, 

2026). In the end, it is best to remember how significant the situation 

is. It is not enough to just memorize rules or mimic what other people 

say when we learn a language. It is also about being able to talk to 

others, become acclimated to different settings, and be ourselves 

when we chat with people. When we combine what we know from old 

theories with what we know about how people live now, we get a 

better idea of how people really learn and use language. 

 

3.2 Cognitive and Constructivist Approaches  

Cognitive and constructivist approaches to language learning 

emerged as a response to earlier theories that placed limited emphasis 

on learners’ internal processes and active involvement. These 

viewpoints signify a transition towards perceiving language 

acquisition as a dynamic process influenced by cognition and social 

interaction. These methods change the way students learn by making 

them active meaning-makers instead of passive receivers of 

information (Romdhon et al., 2024; Priyamvada, 2018; Kwan and 

Wong, 2015). This sets the stage for looking at how mental activity and 

experience affect language development. 

Building on this foundation, cognitive learning theory focuses 

specifically on the mental processes that underlie language 

acquisition, including attention, memory, perception, and problem-

solving (Portugal-Toro et., 2025; Rahman et al., 2025). From this 
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perspective, learners actively process language input by forming and 

refining mental representations of language. Learning is viewed as an 

ongoing process in which individuals test hypotheses, notice patterns, 

and adjust their understanding in response to feedback and 

communicative experience. 

As cognitive processing plays a central role in learning, modern 

cognitive theories further emphasize the importance of noticing and 

meaningful input. Learners must attend to linguistic features for them 

to be internalized, and repeated exposure strengthens neural 

connections in the brain (Ghazi-Saidi and Ansaldo, 2017; Ozernov-

Palchik et al., 2025; Yang and Ren, 2025). These strengthened 

connections enable learners to process language more efficiently, 

linking cognitive effort to the gradual development of fluency and 

accuracy in language use. 

While cognitive theory highlights internal mental activity, 

constructivism extends this view by emphasizing how knowledge is 

actively constructed through interaction with the environment. 

Influenced by Jean Piaget, constructivist theory argues that learners 

integrate new linguistic information into existing cognitive structures 

through active engagement (Szabó and Csépes, 2022; Halid, 2024). 

This perspective reinforces the idea that language learning is not a 

process of memorization but one of continuous meaning-making. 

Expanding constructivism further, Lev Vygotsky’s sociocultural 

theory introduces the crucial role of social interaction in learning. He 

came up with the idea of the Zone of Proximal Development (ZPD), 

which shows how students can improve their language skills by 

working with peers or teachers who are better at it. Within this 

framework, scaffolding supports learners in moving from assisted 
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performance toward independent language use, linking social 

interaction directly to cognitive development (Herdiana and Munir, 

2023; Sutrah et al., 2025). 

Integrating these cognitive and social dimensions, 

contemporary cognitive models draw on insights from neuroscience 

and psychology to explain how learners adapt to new linguistic 

environments (Li and Jeong, 2020). Connectionist models see 

language learning as making neural networks stronger by exposing 

them to the same thing over and over again. Cognitive flexibility 

theory, on the other hand, focuses on the ability to use language 

knowledge in different situations. These models combine earlier 

theories to show that language learning is an adaptive, interconnected 

process that is shaped by cognition, interaction, and experience. 

 

3.3 Sociocultural and Interactionist Theories 

Sociocultural and interactionist theories assert that language 

acquisition is fundamentally a social phenomenon occurring within 

particular cultural contexts. These strategies emerged as a reaction to 

theories emphasizing individual cognition while neglecting the social 

contexts of learning. Massa (2024) asserts that sociocultural 

approaches prioritize collaboration, communication, and cultural 

participation to illustrate the interconnectedness of language, society, 

and learning. 

Sociocultural theory is based on Lev Vygotsky's idea that 

cognitive development starts with social interaction and then 

becomes part of the person. Language is a method to think and a way 

to talk when you look at it this way. Vygotsky's Zone of Proximal 

Development (ZPD) theory illustrates how language learners can 
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enhance their skills with assistance from knowledgeable teachers or 

peers (Ibrahim et al., 2012; Muntasir and Akbar, 2023). This method 

of guided interaction emphasizes the importance of cultural context, 

noting that similar values, traditions, and communication styles all 

affect learning. 

Interactionist concepts are based on Vygotsky's principles and 

stress how important communication is for learning a language. 

Students can negotiate meaning, get feedback, and figure out where 

they need to improve their language skills through meaningful 

interactions. So, interaction not only gives you a chance to practice, but 

it also actively promotes language development by mixing social 

connection with brain growth (Loewen and Sato, 2018; Wieczorek et 

al., 20252). 

These theoretical discoveries have significantly influenced 

contemporary language instruction, particularly Task-Based 

Language Teaching (TBLT). Yan and Sultan (2024) say that TBLT 

stresses the necessity of doing actual, practical projects that show how 

language is utilized in the real world. This helps students 

communicate in a meaningful way. When students work together to 

solve issues and do tasks that require communication, they use 

language to make the social and dynamic parts of language acquisition 

better. 

Communities of Practice is more than what is needed in the 

classroom. It looks at how language acquisition is tied to social 

activities. students in these groups work on their language abilities by 

doing things with other students, and eventually they get more 

involved. Learning a language is directly related to how people see 
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themselves in relation to others, since students use linguistic patterns 

that fit in with the communities they belong to. 

Language learners become more interested in how their 

language skills improve when they interact with more than one 

community of practice. Language is used for more than merely talking 

to people. They utilize it to talk about themselves and meet new 

people. This point of view stresses that learning a language is an 

ongoing process in which cultural connections, active participation in 

social settings, and ongoing communication all play significant. 

 

3.4 The Impact of Technology and Digital Learning 

Technological advancement has changed how languages are 

taught, learned, and experienced, shaping how people think about 

language learning today. Digital technologies have revolutionized the 

way people study languages (Indriani et al., 2024; Maahs et al., 2025). 

It used to be something that could only be done in school, but now it 

can be done anywhere, anytime. In this case, technology is not just an 

extra tool, it is a fundamental part that transforms how people learn, 

how free they are, and how they connect. 

One big shift in learning a language online is that many people 

now use applications and programs powered by AI to help them learn. 

Adaptive technologies like Duolingo and Babbel can make learning 

more personal by using data-driven feedback, spaced repetition, and 

turning learning into a game. Students can learn at their own pace with 

these tools, and they receive fast feedback that helps them improve. 

This way, students can see how they are doing and adjust their study 

habits. AI-enhanced tools embody cognitive and constructivist 

principles by encouraging people to engage, recognize patterns, and 
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interact with language input continuously (Wang et al., 2025; Yang, 

2025). 

Learning a language has become increasingly easier thanks to 

interactive technologies like Virtual Reality (VR) and Augmented 

Reality (AR), as well as application-based learning. These technologies 

provide virtual settings that allow students to interact in real-life 

situations tailored to their needs, without any physical restrictions 

(Zekeik et al., 2025). Language learners can engage with virtual 

environments to practice the language in authentic contexts and 

cultures. This enhances their confidence and communication 

proficiency. Sociocultural theories that advocate for learning by 

interaction and significant engagement in rich, immersive situations 

are well-suited for these types of experiences. 

The combination of these technologies has also contributed to 

the rise in popularity of blended learning methods for language 

acquisition. It is an educational approach in which students receive 

instruction both in person and online. The result is a hybrid learning 

environment that is both structured and flexible in its approach to 

education. In this manner, teachers can use technology to help 

students learn independently while the classroom continues to serve 

as a place where students can learn together and connect directly with 

one another (Nusli and Oh, 2024). As a result, learning becomes more 

flexible, accommodating the requirements, preferences, and pace of 

each individual involved. 

Language education is undergoing significant transformations 

due to the rise of digital learning and technology. The new approaches 

are more effective for learners and the learning environments in 

which they are implemented. Through the use of digital tools, 
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immersive technologies, and mixed learning models, contemporary 

theories of language learning investigate how speech has evolved 

under the Influence of the digital world. The use of technology in the 

classroom is extremely important; however, we must also consider 

how it alters how people learn, use, and enjoy languages in the modern 

world. 

 

3.5 Future Trends and Multilingualism in Language Learning 

Modern theories of how individuals acquire languange skills are 

becoming more accurate as the world continues to become more 

interconnected and globalized. There is no longer a requirement that 

individuals who wish to learn a language learn only one. The reason is 

that communication, migration, and digital interaction between 

nations are expanding rapidly (Enny et al., 2025). At the workplace 

and in the classroom, an increasing number of individuals are 

speaking more than one language. Given how challenging it is to learn 

and use more than one language, this change also requires new 

theories that account for this difficulty. This modification goes against 

the conventional models of language learning, which only emphasize 

the use of a single language at a time. 

According to contemporary theories, multilingualism is a 

resource that is both flexible and adaptable, reflecting the effects of 

globalization. Many individuals have the misconception that learners 

are able to utilize their extensive range of language skills to 

communicate with others in a variety of settings. Both the concept of 

translanguaging and that of multicultural competence emphasize that 

languages are not learned or used independently of one another; 

rather, they collaborate within the mind of the learner (Almashour, 
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2024; Kitani and Sakil, 2025). Language, from a contemporary 

perspective, evolves and is shaped by the demands of society, culture, 

and communication. The aforementioned viewpoints are examples of 

this conviction. 

Motivating students to continue to improve their language skills 

is essential when they are learning more than one language at the 

same time. Motivating people is a dynamic construct that is influenced 

by both extrinsic factors, such as academic, social, and professional 

goals, and intrinsic factors, such as personal interest and enjoyment 

(Morris et al., 2022; Maarif and Bakar, 2025). This is how 

contemporary theories conceptualize motivation. There is no such 

thing as static motivation; rather, it develops over time in response to 

learners' experiences and circumstances. Because of this, it is clear 

how essential it is to have learning environments that sustain people’s 

interest for an extended period. 

When it comes to learning a language, the concept of identity is 

quite comparable to that of motivation. Learners of new languages 

frequently face the challenge of integrating into new social groups and 

roles as they acquire language skills. By engaging with a variety of 

linguistic and cultural settings, students can cultivate their sense of 

self as language users. Modern perspectives emphasize the learner’s 

agency (Vaughn et al., 2025; Kohn and Hoffstaedter, 2017). Language 

is a tool that people use to actively shape their identities and the paths 

they take in their educational pursuits, which is why this is true. 

From what we can see, theories of language learning are 

increasingly incorporating concepts from other fields to address new 

challenges. As machine learning and artificial intelligence have 

advanced, they have enabled the creation of more personalized and 
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flexible learning experiences. At the same time, advances in 

neuroscience have made it easier to understand how the brain 

processes and stores language. We can think about people differently 

thanks to these new ideas, which also help us develop better 

instructional materials. 

It is abundantly clear that theories of how individuals acquire 

language skills will continue to evolve in tandem with the increasing 

interconnectedness of the world, technological advances, and the 

growing diversity of languages. Learning a language in today’s rapidly 

changing world requires an understanding of multilingualism, 

motivation, identity, and innovation, all of which have become 

essential components. Because of this, contemporary perspectives 

emphasize adaptability, put the learner at the forefront of the learning 

process, and consider context as essential for teaching future language 

learners. 
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This chapter discusses concepts, principles, and practices in 

designing and managing English lessons effectively. The discussion 

covers planning lessons, choosing methods and strategies, managing 

the classroom, media, motivation, and English lessons evaluation. 

 

4.1 What Is an Effective English Lesson 

A good English lesson enables learners to use English actively 

and meaningfully. The aim is not only to learn the grammar structure, 

but also to understand and use the language in real-life situations and 

use English across the four language skills, listening, speaking, 

reading, and writing. 

According to Brown (2007), effective language learning occurs 

when learners are emotionally, cognitively, and socially engaged in 

using the target language. Language is not learned as a set of isolated 

rules, but rather as a living, contextual communication tool. 

In line with this opinion, Harmer (2015) states that the success 

of English language learning is largely determined by the extent to 
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which learners are given opportunities to use the language effectively 

in situations that resemble real-world language use. 

4.1.1 Characteristics of Effective English Lessons 

Effective English lessons usually: 

• pay attention to learners’ needs and engagement 

• persuade the use of English 

• give activities which have purpose and context 

• cross-reference language skills and components 

• establish an environment conducive to learning 

 Richards (2001) confirmed that language skills that integrate 

and focus on meaning are the main characteristics of effective 

communicative language learning. 

4.1.2 Teacher Role 

According to Scrivener (2011), a good English teacher is a 

teacher who is able to manage the classroom interaction in such a way 

that learners’ use of the language outweighs the teacher’s 

explanations. 

Teachers’ roles to be performed in English language classrooms 

nowadays, in English language teaching, the teacher plays the role of: 

• Facilitator of learning; provide activities and an environment for 

learners to actively study. 

• Guide and language model; give examples on how to use good and 

appropriate language. 

• Motivator; cultivate interest, confidence, and a positive attitude to 

English lessons. 
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• Evaluator of progress, monitor the progress of the study, and give 

constructive feedback. 

 

4.2 Principles of English Language Lessons 

English lesson planning should be based on strong pedagogic 

principles to make a meaningful and effective learning. 

4.2.1 Learner-centered 

Learning should be planned considering the characteristics of 

learners, such as age, learners’ background, learning styles, and 

learning objectives. Learners need to be actively involved in 

discussion, group work, and language practice.  

Brown (2015) states that learner-centered learning gives room 

for learning autonomy, so learners are more responsible for their 

learning process. 

The characteristics of learner-centered are: 

• Learners are active in discussion, practice, problem solving, and 

presentation. 

• Teacher as the facilitator, not as the only learning source. 

• Focus on learners’ needs, ability, interest, and learning style. 

• Student talk time is more interactive than teacher talk time. 

• The evaluation is not only of the outcomes, but also of the learning 

progress. 

The teacher explains for 60 minutes, while students are taking 

notes, then quizzes session, this is not an example of learner-

centered, but teacher-centered. The example of learner-centered; 

students read a text/watch a video, do the discussion, role play, 
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microteaching, project, reflection session, and then the teacher gives 

feedback and reinforcement. 

The Learning Pyramid is a conceptual model commonly 

associated with Dale’s Cone of Experience, illustrating that learning 

becomes more effective as learners become more actively involved in 

the learning process. 

 Learning pyramid is commonly illustrated as: 

• Lecture - 5% 

• Reading - 10% 

• Viewing audio-visual media - 20% 

• Demonstration - 30% 

• Group discussion - 50% 

• Practice (learning by doing) - 75% 

• Peer teaching (teaching others) - 90% 

It means learning is becoming more effective when learners 

actively participate in discussions, practice, and peer teaching, not just 

hearing and reading. 

4.2.2 A Specific Learning Objective 

The first step that should be taken by the teacher is to set the 

objective that should be achieved for the subject. By formulating the 

objectives, it will be easier to direct learning activities and select the 

learning method. 

Every lesson should have clear and measurable objectives. 

According to Richards and Rodgers (2014), learning objectives that 

are clearly formulated will help teachers choose the appropriate 

techniques and approaches. 
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Learning objectives should be clear and measurable because it 

helps learners understand what they are expected to achieve, as a 

guide for teachers to select the method, media, and evaluation, 

increasing the focus, motivation, and learners’ engagement, facilitates 

evaluation of whether learning is successful or not. 

The characteristics of a good learning objective: 

• Specific and measurable. 

• Using operational verbs (action verbs); explain, analyze, describe, 

practice, etc. 

• Suitable for learners’ competency and level. 

Learners understand the English text; this is not an example of 

a clear learning objective. The example is after the lesson, students can 

analyze the main idea and detailed information in an English text. 

In short, clear learning objectives enable learners to engage in 

independent learning and self-directed learning, understand what 

they are expected to achieve, and reflect on their learning outcomes. 

4.3 Meaningful and Contextual Learning 

Language will be easier to understand if used in meaningful 

contexts. Therefore, the material and activities need to relate to real 

situations that are close to learners’ lives. 

Harmer (2007) states that context and meaning are the main 

keys to making language learning not artificial and boring. 

Meaningful learning happens when learners: 

• Relating their new knowledge to their background knowledge. 

• Understanding why the material is learned. 

• Learn with awareness and active engagement. 
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For example, a learner is not only memorizing the text structure, 

but also understanding the function and using it in real 

communication. 

While contextual learning emphasizes that learning: 

• Relate to real situations (daily life, academic life, or professional 

life). 

• Use authentic examples, assignments, and issues. 

• Help learners to see the relevance of material and real-life 

situations. 

For example, learning English by text, dialogue, or assignment, 

which is often found on campus or in the workplace. 

So, meaningful and contextual learning means learners actively 

construct their understanding, the material is relevant and applicable, 

and the learning process is deeper and long-lasting. 

4.5 Sequence and Scaffolding  

Learning should be sequenced from the simple one to the 

complex one, from concrete to abstract. A simple to complex approach 

helps the learners understand the material step by step. The simple 

material is the foundation, so when the learners get complex material, 

they already have the knowledge. Without this foundation, the 

learners will be confused and have trouble understanding the 

advanced material.  

Jerome Bruner (1966) explains that the learning process 

happens in three stages: 

• Enactive (real experience) 

• Iconic (visual) 

• Symbolic (language, abstract concept) 
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Concrete to abstract approach helps the learner understand the 

concept by real experience first before learning the abstract theory or 

abstract principle. Concrete things are easier to observe and 

understand because concrete things can be seen, heard, touched, and 

experienced, so the learners can find the pattern and meaning before 

introducing formal terms or rules. Meanwhile, abstract concepts 

(rules, definitions, theory) do not have real form, so it will be more 

difficult to understand if given directly. 

Scaffolding is temporary support from the teacher to the learner 

to help learners achieve higher ability and then gradually reduce it, so 

learners can be more independent. 

This scaffolding concept is in line with Slain (2018), who 

emphasizes the importance of gradual support in the learning process. 

Scaffolding can be: 

• Modeling 

• Guiding questions 

• Step-by-step guide 

• Work in pairs or groups 

For example, the teacher provides a model of text analysis, then 

the learner practices collaboratively, and then analyzes the other text 

independently. 

When sequence and scaffolding are applied together: 

• The learning becomes structured 

• Learners become more confident 

• Independent and sustainable learning will happen 

• More meaningful and long-lasting outcomes 
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4.6 English Lesson Plan 

Richards (2001) argues that effective language lessons are the 

result of careful planning in which objectives, materials, activities, and 

assessment are aligned to support meaningful language use. 

Lesson planning is the main point to create targeted and 

effective learning. An effective lesson plan will help teachers manage 

time, materials, and learning activities. 

4.6.1 Lesson Plan Components 

English lesson plans commonly involve: 

• Learning objectives; clear and measurable objectives (using 

operational verbs) 

• Materials; English materials (text, audio, dialogue, video) 

• Methods and strategies; communicative language teaching, task-

based learning, learner-centered activities. 

• Learning activities; opening, main activities, closing. Sequenced 

from simple to complex and concrete to abstract. 

• Media and resources; book, video, audio, worksheet, digital 

platform. 

• Assessment and Evaluation; the evaluation process and the 

outcomes (performance, project, quiz, reflection). 

• Time allocation; time allocation for each activity. 

4.6.2 Learning Steps 

Learning steps are the steps to make the learning organized to 

reach the objectives effectively. The learning process will be effective 

because learning steps help the teacher to manage the classroom, such 

as the activities, time management, and classroom interaction. 
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According to Richards (2001), learning steps are the tools to 

connect the learning objectives, classroom activities, and assessment 

so that learning will take place coherently and meaningfully. 

English language learning steps generally consist of: 

a. Introduction (Preliminary Activities), to motivate and activate 

learners’ prior knowledge. Hammer (2007) said that the first step 

of learning is very important to hook the learners’ attention so 

that they will be engaged with the topic of the learning. The 

activities in this step usually cover the greetings and 

apperception, topic introductions and learning objectives, ice-

breaking activities or prompting questions, and relating the 

materials to learners’ life experiences. 

b. Main activity, the first step of the learning process, where the 

learner focuses on practicing their language skills. Scrivener 

(2011), in the main activity, learners should use the language 

more than the teacher. This activity usually covers the materials, 

it can be from text, audio, video, or dialogue, guided practice, pair 

work/group work, and language implementation of 

communication skills. 

c. Closing, to reflect, conclude, give feedback, and follow up on 

assignments. Ur (2012) stated that the closing step is important 

to make the learning deeply comprehend the materials and give 

constructive feedback on their language. 

Clear and systematic learning steps will make learning more 

directed, increase the learners’ engagement, support learner-centered 

learning, and produce deeper and long-lasting learning results. 
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4.7 Methods and Strategies in English Language Learning 

Method and strategy are very important to English language 

learning success. The appropriate method helps learners use language 

effectively and meaningfully. 

Richards and Rodgers (2014) argue that the method of language 

learning should align with the learning objectives and learners’ needs 

to create effective learning. 

4.7.1 Communicative Language Teaching 

Communicative Language Teaching (CLT) is the approach that 

focuses on communication. The aim of this approach is for learners to 

be able to communicate using meaningful language in a real context 

rather than using the correct grammar structure.  

Brown (2015) stated that in CLT, the language is studied by 

practice, so the learners will be able to negotiate, interact, and express 

their opinions.  

Communicative Language Teaching Principles: 

a. Language for communication 

Language is used for communication, not only for 

structural analysis. Hammer (2007), learning language is 

effective when learners use the language as a 

communication tool in real situations. 

b. Focus on function and meaning 

The focus of CLT is on the communication function 

and meaning. Grammar is the supporting tool for 

communication. Littlewood (2007) stated that language in 

CLT is learned by using, not just by exercise. 
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c. Interaction as the main point in the learning process 

 Interaction is the main point in CLT. Long (1996), 

through interaction, the learners have a big support to 

negotiate the meaning that is important to language skills 

development. 

d. Learner-centered learning 

The teacher is the facilitator, and the learners have an 

active role in the learning. Scrivener (2011) stated in the 

communicative classroom that students’ activity is more 

than the teachers’, such as speaking, discussing, 

demonstrating, etc. 

4.7.2 Task-Based Language Teaching 

Task-Based Language Teaching (TBLT) is an approach that 

focuses on tasks as the main activity.  According to Nunan (2004), the 

main focus of TBLT is language as a tool to deliver the meaning by task, 

with language used in real situations. The main focus is on meaning, 

not grammar. The language is used for finishing the task, so the 

grammar will occur as needed. The steps of TBLT: 

a. Pre-task, to make sure learners are ready to do the task. The 

teacher can give examples, the context, and introduce the 

vocabulary, but the focus is not on the grammar. 

b. Task cycle, the main part of the learning activity, the learner can 

discuss, arrange the text, and give a presentation. 

c. Language focus, language is discussed after the class is over. The 

teacher can see the grammar and vocabulary, then give the 

clarification, and correct the common mistakes. 
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4.7.3 Technology-Based Learning 

Technology-based learning is an approach that uses digital 

technology as the tools to support and increase the quality of the 

teaching and learning process. As Smaldino, Lowther, and Russel 

(2015) said, learning technology is used to help teachers deliver 

materials effectively and hook students' attention.  

The Characteristics of technology-based learning: 

a. Learner-centered, technology allows students to learn actively 

and independently. 

b. Engaging and interactive, digital media encouraged among 

students, materials, and teachers through various forms of 

technology. 

c. Flexible and accessible, learning can be done hybrid, anytime, and 

anywhere, expanding access to various learning resources. 

 

4.7.4 Classroom Management in English Language Learning 

Classroom management is how the teacher creates a supportive 

environment to use language effectively. Effective classroom 

management will make students feel comfortable and motivated to 

actively participate in learning activities. 

a. A positive Classroom Atmosphere 

A positive Classroom Atmosphere is a situation where the 

learners feel comfortable, secure, and respected in the learning 

process. A positive classroom environment supports learners to 

actively participate, dare to express their opinions, and be 

confident in using the language. According to Harmer (2007), a 
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supportive classroom allows learners to take risks when using 

targeted language, which is important for their learning progress. 

b. Time Management and Classroom Discipline. 

Time management and classroom discipline refer to the teacher's 

ability to manage time allocation and maintain classroom 

discipline to make the learning process effective. Good time 

management ensures all the activities are done in line with the 

learning objectives, while the classroom discipline helps to create 

an organized learning environment. Evertson and Weinstein 

(2006) found that clear rules, consistent activity, and effective 

time management play important roles in increasing the learners’ 

engagement and learning effectiveness. 

 

4.8. Media Used in English language learning 

Media in language learning is important to help learners 

increase their understanding and increase their engagement. Several 

types of media are listed below: 

• Visual media, such as pictures, posters, and presentation slides, to 

describe the vocabulary and grammar. Harmer (2007) suggests 

that visual media can help learners to learn the language's 

meaning effectively. 

• Audio media, such as dialogue records, podcasts, and songs, 

which can help practice listening skills, pronunciation, and 

intonation.  Brown (2001) states that meaningful audio input is 

very important to develop a second language. 

• Audiovisual media, such as a video and a short film, provide the 

language in a real context. Gilmore (2007) states that authentic 
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audiovisual media help learners understand the natural use of 

language. 

• Digital media, such as a learning platform, interactive content, 

support flexible and learner-centered learning. Tomlinson (2011) 

suggests that a good digital media design can increase learning 

motivation. 

 

4.9. Motivation in English Language Learning 

 Motivation is the key to learning success. Dörnyei (2001) 

states that the learner who has great motivation is more active, 

persistent, and successful in learning a second language. 

4.9.1 Teacher Role 

Teachers can boost learners’ motivation through appreciation, 

constructive feedback, and interesting activities. 

4.9.2 Role of Motivation in the Learning Process 

Motivation is the ultimate force of learning behavior. Motivated 

students are (often more) attentive, persevering, and not as likely to 

give up when faced with challenges. According to Slavin (2014), 

motivation influences the effort and persistence that a student 

exhibits to complete learning activities. 

 

4.9.3 Motivation and Student Engagement 

A high level of motivation can motivate students to actively join 

in discussion, do their task, and also apply what they learned or the 

knowledge more effectively.  
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4.9.4 The Effect of Motivation on Learning Output 

The motivation for learning is a direct factor in learning 

achievements. Highly motivated students usually do better as they 

are more committed to learn. 

 

4.10 Authentic Assessment and Evaluation in English language 

learning 

  Authentic assessment and evaluation are the crucial things to 

measure the success of learning objectives and learners’ competence. 

Evaluation aims to assess the learning process and outcomes, while 

authentic assessment emphasizes students’ ability to apply language 

in a meaningful context.  

4.10.1 Authentic Assessment 

Assessment in English language learning is the gathering of 

information about learners’ ability and development in using the 

language. Assessment is to monitor the learning process and the 

outcomes. Some types of assessment in English language learning: 

a. Pre-assessment, which is conducted before the learning process 

starts, to measure the ability of learners to group learners based 

on their ability to adjust the strategy, materials, and assessment 

to optimize the learning. 

b. Formative assessment, which is conducted during the learning 

process to give feedback and help learners improve their 

language learning. 

c. Summative assessment, which is conducted at the end of 

instruction to evaluate overall learning achievement 
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Black and Wiliam (1998) state that formative assessment plays 

a crucial role in improving the learning quality through continuous 

feedback. 

4.10.2 Evaluation 

Evaluation is a methodical system for determining how much of 

an objective has been reached. It focuses on gathering and 

interpreting data related to teaching and learning in order to make 

decisions about the quality of an educational program. 

In the domain of education, evaluation is primarily concerned 

with learning program effectiveness, instructional methods, and 

course success. Brown and Abeywickrama (2010) state that language 

learning evaluation must be aligned with instructional objectives and 

focus on real language use.  

Evaluation also plays an essential role in enhancing learning. 

Consequently, evaluation is not just to test for learning, but it is 

conducted to improve the quality of instruction and education. 

4.11 Conclusion 

To design and manage effective English lessons, some elements 

must be considered, which include lesson planning, appropriate 

methods to teach, good classroom management, media use in the 

learning process, and learners’ motivation, as well as assessment and 

evaluation. These features assist their learners in becoming 

communicatively competent in English for everyday purposes. 

Teachers must address issues such as differing levels of 

proficiency, scarcity of resources, lack of time to prepare lessons, and 

mixed motivation. They need to be flexible and adaptable, changing 

and adapting strategies and resource the learning that works. 
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Ongoing reflection is required to improve the teaching of 

English. Reflecting on their own practice, maintaining teaching 

journals, and working with peers help teachers focus on what they do 

well and how to improve as they hone students’ learning experiences. 

Through the use of learner-centered principles, using a task-

based approach that requires practicing by doing meaningful 

communication as well as reflective practice, teachers can promote 

language learning that is effective and sustainable in developing their 

students’ language skills for life. 
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This chapter discusses several theories about teaching listening 

and speaking in modern classrooms. 

5.1 Listening 

The listening process is an active process in communication. In 

the listening process, students are expected to be able to understand 

sounds, know vocabulary, grammatical structures, and also translate 

the speaker's meaning spontaneously. According to Vani and 

Veeranjaneyulu (2023), the listening process is very important in 

improving English communication skills, where effective listening 

requires strong thinking and understanding of the context being 

discussed. Gusneti and Nani (2025) say that listening skills are the 

most basic language skills, because everyone has been doing it since 

childhood. Therefore, listening skills are one of the most important 

language skills, where students receive sounds by understanding 

vocabulary and grammar in communication.  
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The listening process is an active communication process. In the 

listening process, students are expected to understand sounds, know 

vocabulary and grammatical structures, and translate the speaker's 

meaning spontaneously. According to Vani and Veeranjaneyulu 

(2023), the listening process is crucial for improving English 

communication skills, where effective listening requires strong 

thinking and understanding of the context being discussed. Gusneti 

and Nani (2025) state that listening skills are the most basic language 

skills because everyone has been practicing them since childhood. 

Therefore, listening skills are one of the most important language 

skills, where students receive sounds by understanding vocabulary 

and grammar.  

Based on context and purpose, listening is divided into several 

types: 

a. Intensive Listening.  

According to Brown (2004), intensive listening is the ability 

to listen or pay attention with a focus on understanding specific 

elements in detail, such as pronunciation, vocabulary, 

grammatical structure, and specific information. The goal was to 

develop accuracy and linguistic awareness through repeated and 

controlled listening activities. 

b. Extensive Listening.  

Extensive listening emphasizes general meaning 

comprehension and continuous exposure to language. According 

to Harmer (2007), extensive listening encourages students to 

listen for general meaning rather than focusing on each word. 

Rose (2011) explains that extensive listening plays an important 
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role in developing fluency or listening skills and building 

students' confidence in speaking. There are several listening 

activities, such as using podcasts, stories and videos.  

c. Interactive Listening 

Interactive listening is a two-way communication activity in 

which responses are provided directly by the listener. Richards 

(2008) states that interactive listening involves simultaneous 

time between listeners and speakers. Thus, interactive listening 

is directly integrated with speaking skills, as students try to 

understand the message being conveyed, process its meaning, 

and give an appropriate response. Interactive listening is 

important for developing speaking competence because it reflects 

the use of language in real interactions.  

5.2 Speaking 

Speaking is a productive skill in language learning that is 

integrated with listening skills. Speaking requires students to actively 

construct meaning and convey it accurately. According to Hana and 

Arief (2024), speaking is a prioritized and very important skill in 

English communication, which is why, in the development of English 

language learning, speaking is a very important achievement and 

therefore has a larger portion in learning. Hastensi (2020) states that 

speaking is also a person's ability to convey messages such as ideas, 

thoughts, goals, or feelings to form interactions with others.  
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Speaking serves several functions. 

a. Expressing opinions and emotions 

 According to Brown (2001), speaking skills are used 

when someone wants to convey their thoughts, opinions, beliefs, 

and feelings to others. Through speaking skills, speakers 

express their agreement or disagreement and feelings of 

happiness or sadness. 

b. Exchanging information 

Bygate (2015) explains that speaking skills are used to 

share knowledge or information, ask questions, explain, and 

provide instructions. Information exchange is a process that is 

often carried out in everyday life, such as in class discussions, 

presentations, and question-and-answer sessions.  

c. Building social relationships 

Halliday (1978) states that this is the interpersonal 

function of language, where speaking skills are used to build 

social relationships, show politeness, and express social 

identity. Through greetings, small talk, and conversations, 

speakers create social interactions and express their social 

identities. This function reveals the importance of pragmatic 

and sociolinguistic competence in language usage. 

d.        Participating in academic and professional settings 

Speaking skills are essential in academic and professional 

settings, such as during presentations, formal discussions, and 

expressing opinions. In this context, speakers are expected to 

use language that is accurate, coherent, and appropriate to the 

style and formal situation of the speech. 
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Therefore, speaking skills serve not only as a basic means of 

communication but also to express feelings and opinions, exchange 

information, build social relationships, and for use in academic and 

professional settings. 

5.3. Theoretical perspectives on Teaching and Listening and 

Speaking 

Teaching listening and speaking in English learning is grounded 

in the understanding of language as a tool for communication. 

Therefore, the approach to teaching speaking must relate to the daily 

context of the students. Richard (2008) states that we cannot separate 

teaching and listening in English learning because they naturally occur 

together in everyday communication. Students do not just try to listen 

to understand the meaning, but they have to respond appropriately. 

Communicative Language Teaching (CLT) is an approach to 

teaching listening and speaking. This approach shows that 

communication is the primary goal of language learning. According to 

Richard (2008), Communicative Language Teaching emphasizes the 

function of language for achieving communication, not just for 

mastering grammatical structures. In this context, listening and 

speaking are taught through authentic interactions, such as 

simulators, discussions, and communicative tasks, so that students can 

develop their fluency, confidence, and communicative competence.  

In teaching listening, there are two perspectives based on 

Richard’s theories: 



Chapter 5: Teaching Listening and Speaking in Modern Classroom 

95 95 

a. Listening as comprehension. Listening comprehension focuses on 

students’ ability to understand spoken messages, such as the main 

idea and specific information.  

b. Listening as acquisition. Listening as an acquisition emphasizes 

the role of listening as a source of linguistic input to help students 

develop their language skills. 

Thus, for effective teaching of listening, both perspectives 

should be integrated so that students not only understand the spoken 

text but also benefit from rich exposure to language input that 

supports acquisition.  

However, in teaching speaking, Richards (2008) shows that 

speaking skill has a variety of functions in the communication process: 

a. Talk as interaction. Talk as interaction is related to language 

social functions, such as building relationships and managing 

conversations.  

b. Talk as a transaction. Talk as transnational focuses on the 

exchange of information clearly and efficiently.  

c. Talk as performance. Talk as performance is integrated into 

public speaking, such as presentations or specific.  

To achieve comprehensive speaking, all three functions must be 

included so that students can prepare for diverse communicative 

situations.  

Moreover, Richard emphasizes the importance of interaction 

and negotiation of meaning in language learning. Students have the 
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opportunity to clarify meaning, provide explanations, and modify their 

language use through interaction. This process can help students 

become aware of their language skill gaps and encourage them to 

develop their listening and speaking skills simultaneously. Thus, those 

teaching listening and speaking skills emphasize that language 

learning must be communicative, interactive, and student-centered. 

5.4 Authentic Listening Materials 

Authentic listening materials are an important element in 

language learning in modern classes because they show that language 

use occurs in a daily context. Authentic materials are also spoken texts 

that are not only for pedagogic goals but also for real context in 

communication, such as podcasts, news, interviews, online videos, 

movies, and conversations in daily life. According to Richards, using 

authentic materials is useful for students to understand how language 

is used naturally in some communication situations so that listening 

and learning are more meaningful and contextual. 

In modern class contexts, using listening materials is more 

relevant due to rapid technological advancement. Students nowadays 

have wide access to language sources through the Internet and digital 

devices, which allows them to encounter English beyond the 

classroom setting. Gilmore (2007) states that authentic materials can 

improve students' motivation in learning because they are aware that 

learning the language has practical value in real life. Therefore, 

teachers in modern classrooms use technology as a tool to integrate 

rich and varied listening input. 



Chapter 5: Teaching Listening and Speaking in Modern Classroom 

97 97 

Authentic listening also plays an important role in developing 

the ability of the students to comprehend natural spoken language, 

such as varieties of accents, speech rate, discourse styles, and 

intonation. In a multicultural environment, students interact with 

both native and non-native English speakers from different 

backgrounds. Thus, exposure to diverse forms of spoken language 

helps students improve their understanding of listening and prepares 

them for intercultural communication.  

However, using authentic materials also poses some challenges, 

particularly in terms of linguistic difficulty. Authentic materials 

frequently contain complex vocabulary, idiomatic expressions, 

reduced forms, and fast speech. Therefore, teachers’ roles as 

facilitators in the learning process are important. Teachers need to 

choose appropriate materials based on students’ level and provide 

scaffolding, including key vocabulary introduction, using visual or 

listening tasks in learning activities.  

Overall, authentic listening materials are effective tools for 

teaching English in the classroom while using language in a daily 

context. Modern classrooms are also student-centered, with 

technology supporting authentic material to improve students’ 

motivation and listening competency significantly. Choosing the right 

materials and strategies for teaching authentic listening materials is 

an important foundation for developing students’ spoken language.  

5.5 Principles of Teaching Speaking 

Teaching speaking is an important aspect of English learning 

because it is a productive skill that enables students to express 
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themselves directly through oral language. In modern classes, 

speaking skills are crucial for academic, professional and global 

communication. Richards (2008) states that the main goal of teaching 

speaking is to develop learners’ ability to use language appropriately 

and effectively in a variety of contexts.  

Teaching speaking involves several principles. 

a. Fluency, it is related to the ability to speak naturally and smoothly. 

b. Accuracy, it refers to the grammatical structures, vocabulary, and 

pronunciation. 

In this era, fluency and accuracy are the key points in global 

communication, where understanding messages is more important 

than perfect grammatical form (Richards, 2008). However, 

accuracy needs to be developed progressively so that students can 

communicate clearly and effectively in the future. 

c. Communication-Oriented Instruction 

Speaking should be taught as a communicative activity that 

involves ideas, social interaction, and understanding meaning. 

Therefore, teaching speaking not only focuses on grammar 

structure practice, but also gives students the opportunity to use 

language spontaneously in any real situation. 

d. Opportunities for Active and Spontaneous Speaking 

Students need opportunities to participate actively in 

speaking activities through communicative assignments. These 



Chapter 5: Teaching Listening and Speaking in Modern Classroom 

99 99 

activities encourage students to develop their confidence in 

speaking and use language as a communication tool. 

e. Supportive and Low-Anxiety Learning Environment 

A collaborative, supportive, and fun environment is essential 

for teaching speaking. Errors should be seen as a natural process in 

language learning and as an opportunity to learn more. 

f. Student-Centered Approach 

Teaching speaking in modern classrooms must be a 

student-centered approach that emphasizes collaboration, active 

participation, and real interactions. Teachers are facilitators who 

support the communication process. 

g. Real-World and Contextual Relevance  

Teaching speaking must be related to real context 

communication that is relevant to the students’ academic, 

professional, and social lives. Therefore, students’ speaking skills 

can be applied in real-life situations and global contexts.  

5.6 Speaking Learning Activities 

a. Speaking as communicative activity 

Speaking activities must provide students with the 

opportunity to use language as a real communication tool, not 

just practice for language structures. Richards emphasizes that 

effective speaking learning should involve students in 

meaningful communication where they can understand the 
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message, give spontaneous responses, and use communicative 

strategies. In modern classes, these activities help students 

develop language skills that are relevant to academic, 

professional, and social contexts.  

b. Role play and simulation 

Role play and simulation give students the opportunity 

to practice the use of language in real contexts, such as 

workplace interactions, academic discussions, and service 

encounters. These activities enable students to develop their 

pragmatic competency, including expressions that are 

appropriate for culture and social contexts. According to 

Richards, role play also improves students’ confidence because 

they can practice speaking in structured yet low-risk 

situations. 

c. Information gap activities to promote meaningful interaction 

Information gap activities are designed for students to 

ensure that they have information that others do not. 

Therefore, students need communication to complete the task. 

This activity encourages students to ask questions, explain, 

clarify, and orally verify information. Brown explains that 

information gap activities create authentic communicative 

needs that encourage language use naturally and functionally.  

d. Discussions and Debates for Critical Thinking and Oral 

Argumentation 
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Discussions and debates help students improve their 

speaking skills to express their opinions, justify their 

viewpoints, and respond to other points of view orally. In 

modern classes, this activity supports collaborative and 

critical thinking in the learning process. Richards states that 

group discussions give students the opportunity to practice 

turn-taking, meaning negotiation, and language use in socially 

meaningful situations.  

e. Presentations for Academic and Professional Speaking 

Development 

Presentations help students to organize their ideas 

systematically and explain them to the audience using clear 

and structured language. This activity is essential in 

professional and academic contexts, where public speaking 

skills are highly valued. In modern classes, presentations are 

often integrated with technology, including visual media and 

digital tools, so that students can improve their multimodal 

communication skills.  

f. Storytelling to Enhance Creativity and Expressive Language 

Use 

Storytelling enables students to creatively express their 

experiences, imagination, and emotions through spoken 

language. This activity encourages the use of varied language 

structures and the development of fluency and intonation. 

According to Richards, storytelling helps students build the 
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confidence and speaking skills that are important in social and 

academic communication.  

g. Interactive and Collaborative Speaking Practice 

Speaking activity in modern class must be interactive 

and collaborative so that the students can collaborate, share 

ideas, and solve problems through communication. Pair and 

group work enables students to get more opportunities to 

speak rather than learning in the classroom through a teacher-

centered approach. Richards emphasizes that interaction 

among students improves their opportunities for negotiating 

meaning and communicative development.  

h. Task-Based and Project-Based Speaking Activities 

In modern classes, speaking activities are designed 

based on tasks and projects such as designing problem solving, 

conducting interviews, or presenting research. This activity 

focuses on both listening and speaking in meaningful contexts. 

Richards explains that task-based learning could help students 

increase their language skills through purposeful language 

use. 

i. Use of Technology to Support Speaking Practice 

Technologies such as audio recording, video 

conferencing, and online platforms enable students to practice 

speaking beyond the classroom and reflect on their individual 

skills. In modern classes, technology expands learning 

opportunities and supports learner autonomy. Brown says 
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that using the technology could increase students’ motivation 

and involve students in language learning.  

j. Constructive and Reflective Feedback 

Speaking activities should include constructive and 

reflective feedback. Teachers need to provide feedback that 

focuses on meaning and communicative success before 

correcting grammatical errors. Richards also emphasized that 

appropriate feedback could help students improve their 

fluency and accuracy in balance and build their confidence in 

speaking.  

5.7 Integrating listening and speaking 

Teaching speaking and listening must be integrated into 

language learning, especially in modern classes that emphasize 

authentic communication and language use in real contexts. Listening 

and speaking are skills that occur simultaneously during 

communication. In daily interactions, someone is not only listening or 

speaking but continuously alternates between producing and 

receiving messages. Therefore, learning to speak and listen must be 

integrated to develop effective communication skills.  

Listening and speaking integration enables students to develop 

their skills to understand meaning and respond orally in meaningful 

contexts. When students are involved in integrating communication 

activities, they learn how to interpret messages, ask questions, clarify 

information, and deliver arguments spontaneously. According to Goh 

and Burns (2012), this integrated learning helps students build 
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metacognitive awareness of the oral communication process so that 

they focus not only on language form but also on the strategies for 

understanding and delivering effective meaning. Thus, the integration 

of listening and speaking supports the simultaneous development of 

students’ fluency, accuracy, and interactional competency. 

One approach that supports the integration of listening and 

speaking is Task-Based Language Teaching (TBLT). In this approach, 

students are asked to complete a meaningful test that requires 

language use to achieve significant goals, such as solving problems, 

planning activities, or making decisions together. Richards (2008) 

states that these kinds of tasks involve the integration of the listening 

and speaking processes because students must understand the 

information and respond verbally. Ellis (2017) adds that TBLT creates 

a learning condition that is like real communication, so that students 

can develop their language skills both functionally and contextually.  

Project-based learning (PBL) is an effective strategy for 

integrating listening and speaking, especially in modern class contexts 

based on collaboration and technology use. In project-based learning, 

students work in groups to complete long-term projects,   including 

presentations, reports, or multimedia products. These processes 

require students to listen to other ideas, discuss the planning, clarify 

information, and present results. According to Stoller (2006), PBL 

enables students to use language authentically in social and academic 

contexts, and listening and speaking skills are developed naturally 

through meaningful interactions. 
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The integration of listening and speaking is also relevant to 

modern class characteristics that emphasize active, collaborative 

student-centered learning. In this type of class, teachers have a role as 

facilitators to design and integrate communication activities, such as 

group discussions, simulations, role plays, and project presentations. 

These activities support students in practicing their skills related to 

understanding and producing language simultaneously in real-life 

situations. Goh and Burns (2012) emphasizes on how this integrating 

approach helps students to build their confidence, fluency, and 

develop their interaction skills effectively in any social contexts and 

academic settings. 

Overall, listening and speaking integration is an important 

pedagogic approach in language teaching for modern classes. 

Combining these two approaches through Task-Based Language 

Teaching and Project-Based Learning, language learning will be more 

authentic, meaningful, and relevant to students’ communication needs 

in the global era. Therefore, teaching both listening and speaking 

increases students' language skills and prepares them to participate 

actively in academic, professional, and social activities in modern 

society.  

5.8 Technology in Listening and Speaking Teaching 

Technology plays an important role in teaching listening and 

speaking in modern classes, especially in learning English as a foreign 

or second language. The development of digital technologies 

influences how students access language input, interact with others, 

and practice their oral communication skills. Richards (2008) states 
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that teaching effective listening and speaking requires authentic 

language sources and provides opportunities for meaningful language 

use. Technology supports these goals through wide access to audio-

visual material and flexible platforms for practice and interaction.  

In listening, technology provides a variety of authentic sources, 

including online videos, films, podcasts, international news, and 

interactive platforms for learning. These materials enable students to 

learn several accents, speech rates, registers, and discourse styles that 

reflect how to use the language in real contexts. According to 

Vandergrift and Goh (2012), exposure to various authentic inputs is 

essential for developing effective listening comprehension skills. 

Through technology, teachers can adjust the difficulty of the material, 

provide subtitles, segment audio, and design effective and contextual 

listening so that the learning process becomes adaptive and 

meaningful to students’ needs. 

Technology also plays an essential role in developing the 

speaking skills of students. Audio recording applications, video 

conferencing tools, and speech recognition software enable students 

to practice independently or collaboratively. Students can record their 

voice, listen back, and reflect on intonation, pronunciation, accuracy, 

and fluency. According to Goh and Burns (2012), reflective practice 

helps students improve their metacognitive awareness of the spoken 

process and supports continuous improvement. In addition, the 

technology enables students to interact with native speakers virtually.  

In modern classes, technology also supports flexible learning 

through blended learning approaches and online learning. Students 
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could access the listening materials beyond the classroom, do the 

assignment, and participate in online discussions. This is appropriate 

for the learning characteristics of the 21st century, which emphasize 

independent learning, digital literacy, and continuous learning. 

Richards emphasizes how appropriate use of technology can expand 

language practice opportunities, especially for students with limited 

time or access to English environments beyond schools. 

In addition to improving access and flexibility, technology also 

contributes to motivation improvement and the involvement of the 

students. Multimodal digital media, such as videos, animations, and 

interactive applications, create fun and relevant learning experiences 

for students. Chapelle (2016) states that technology in language 

learning can improve students’ cognitive and affective involvement. 

However, technology must be designed systematically to support 

listening and speaking learning goals. 

Although technology has several benefits, teachers still play an 

important role in facilitating and guiding the learning process in the 

classroom. Teachers need to choose digital tools that are appropriate 

for learning goals, students level, and culture and social contexts in the 

classroom.  Teachers also need to guide students in using technology 

reflectively and critically, including evaluating the quality of sources, 

setting the learning process, and using feedback effectively. Goh and 

Burns emphasizes the success of technology integration in spoken 

skills on pedagogic design.  

Overall, technology is an essential component of listening and 

speaking in modern classes. Technology also contributes significantly 
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to the communication competencies of students through wide access 

to authentic input, supporting speaking practice in a reflective and 

interactive manner, and flexible learning and collaboration. Richards 

argues that effective oral skills instruction reflects language use in 

real-life contexts. Therefore, using technology appropriately also 

prepares students to communicate globally in the digital age.  

5.9 Conclusion 

This chapter emphasizes listening and speaking skills, which are 

fundamental components of English learning, especially in modern 

classroom contexts. Listening and speaking skills function as tools for 

students to understand and produce language. In addition, listening 

and speaking skills are tools for developing students’ communicative 

competence in academic, professional, and social contexts. Therefore, 

listening and speaking are designed systematically.  

Through a discussion of the theories of listening and speaking, 

this chapter shows that the communicative approach and project-

based learning are relevant and effective pedagogic frameworks for 

developing students ‘spoken language. This chapter also highlights the 

importance of authentic materials and communicative activities in 

creating study experiences that are relevant in real-life situations.  

In addition, using technology in listening and speaking learning 

is seen as an important strategy in this 21-century. Using technology, 

students can improve their motivation, interest, and skills in listening 

and speaking. Therefore, this chapter is expected to be a theoretical 

and practical reference for English teachers in designing listening and 

speaking material. 
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6.1 Introduction  

Academic literacy is one of the most important skills for success 

in higher education. It goes beyond basic reading and writing skills 

and refers to the ability to use language for learning, thinking, and 

communication in academic contexts. Academic literacy enables 

students to read critically, write clearly, and participate actively in 

academic discussions. As Johnson (2008) explains, reading and 

writing are key processes through which learners make meaning from 

texts. Similarly, Flynn and Stainthorp (2006) describe literacy as a 

connection between language, thinking, and social experience. When 

students develop academic literacy, they do not only improve their 

language skills but also learn how to think critically and express ideas 

effectively. 

In university settings, academic literacy provides students with 

access to knowledge. It allows them to understand how ideas are 

constructed, discussed, and evaluated within different academic fields. 

Academically literate students are able to read complex texts, 

interpret arguments, and use information to develop their own ideas. 

Research shows that students with strong academic reading and 
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Advancing English Language Teaching: Principles, Practices, and 
Classroom Innovation offers a comprehensive overview of 
contemporary English language teaching in a globalized educational 
era. The book connects theoretical foundations with practical 
classroom strategies for educators, pre-service teachers, and 
researchers. It discusses modern pedagogical principles, language 
learning theories, lesson design, and effective teaching of listening, 
speaking, reading, and writing. It also explores contextual vocabulary 
and grammar instruction, innovative approaches such as task-based 
and project-based learning, and digital pedagogy integration. 
Additionally, the book highlights professional development and future 
ELT directions, supporting teachers in creating adaptive, inclusive, 
and technology-enhanced learning environments for diverse learners 
across varied global and local educational contexts worldwide today. 
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